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Letter from the Writing Director
 

Dear Composition Student: 
Welcome to the ﬁrst edition of Fresh Voices, a collection of writing that rep­
resents the effort, commitment, and talent of English 134 students. While 
enrolled in the very course you are taking right now, over one hundred of last 
year’s students submitted their work to be considered for publication in this 
collection. While the selection committee only accepted seventeen essays to be 
included here, we were fortunate to have had many ambitious and dynamic 
essays to choose from. However, it’s important to note that we do not present 
these essays to you because they earned “A’s” (frankly, we don’t know what 
grades these essays received) or because they are perfect. Rather, these essays 
are typical of the intellectual engagement encouraged in Cal Poly’s writing 
classes. In effect, our intention is not for you to imitate these essays. Rather, 
we value the work of these writers because they took sophisticated approaches 
to the same assignments you are likely to meet in your ENGL 134 course. 
The editors’ notes that precede each essay are intended to guide you as 
you read. I suggest reading each essay in this collection with an eye toward 
your own writing. What can you learn from your peers who have completed 
English 134? At the end of the collection, you will also ﬁnd some basic infor­
mation about composition courses at Cal Poly. In addition, I encourage you to 
acquaint yourself with the “Deﬁning and Avoiding Plagiarism” section. Finally, 
at the end of collection, you will ﬁnd information for submitting your own work 
for consideration in next year’s Fresh Voices. 
As the Director of Writing at Cal Poly, my job is to ensure that you receive 
progressive and innovative approaches to writing instruction. Thus, you will 
soon ﬁnd that writing at the college level requires you not only to hone the 
skills you have been building throughout your educational career, but also to 
develop new approaches to writing that you have not considered previously. 
Your instructor will expect you to work hard and to keep an open mind and a 
positive attitude. In my experience, students who are committed to their old 
methods of writing (those who refuse to revise or do everything at the last 
minute) tend to struggle the most in English 134. For instance, you will be 
asked to write essays that do not follow the ﬁve-paragraph structure—or other 
formulaic approaches to writing—you may have encountered in high school. 
v 
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Instead, you will learn to make your own informed choices as writers by choos­
ing an organizational strategy that suits your topic, using language and punc­
tuation most effective for the rhetorical situation, addressing your audience 
appropriately, and selecting essay topics you care about. 
The selection committee and I welcome you to composition at Cal Poly! 
Dr. Brenda M. Helmbrecht 
Director of Writing 
Department of English 
vi 
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Writers’ Histories
 

This essay is often written during the ﬁrst week of English 134, although some 
sections will require students to revisit and revise it again at the end of the 
quarter. In each of these essays, students reﬂect on their experiences as writers, 
drawing attention to the importance of developing a writing process, the chal­
lenges of writing, and the feeling of accomplishment after having written an 
essay especially well. As you read, consider your own experiences with writ­
ing. How did you become the writer you are today? What challenges will you 
face as you develop your skills now that you are writing for a college audience? 
The Old Cal Poly Powerhouse 
+ --E 
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Editor’s Note 
Using metaphors in his essay, “A Writer Before and After,” Colin Whaley 
composes a history of his experiences as a writer. His transformations become 
stuffy sweaters, math problems, and a mess of ropes. He ﬁnds himself “stuffed” 
into a “claustrophobic” way of writing throughout high school, and yet also 
recalls freer moments in his earlier writing. Ultimately, his focus lies in his 
inability to decipher or deﬁne good writing: Is it merely concision, a method­
ical equation with only one right answer, or is it creativity and beauty, never 
a wrong path to a ﬁnal product? 
Even in this short piece, Whaley uses imagery in the form of metaphor. How 
does his method allow the reader to “see” the abstract images he communi­
cates? In what ways could he have expanded or clariﬁed his metaphors? 
A Writer Before and After 
Colin Whaley 
Now, as a “writer,” I no longer understand what it is I am supposed to do, 
because I have been jostled to the point of confusion. My experiences through­
out childhood and young adulthood have revealed that writing isn’t a deﬁned 
thing; it’s a changing and ﬂuid concept. Why? Because my writing has rarely 
if ever been consistent. Allow me to explain: Throughout grade school and high 
school, different teachers have influenced the way I write, and my attitude 
toward writing itself. 
My sixth grade teacher drilled into me the importance of creativity and the 
beauty of what she called “showing” writing. What that is, I am not quite 
sure, but I know it involved making everything lacy and decorated. Nothing 
was “red” or “curious.” Instead, everything was “crimson” and “inquisitive.” 
At ﬁrst I liked the idea because it meant that there was more originality in every­
one’s writing, especially mine, as I would be the avid thesaurus hunter. If I 
didn’t know any better, I would have thought I was in the movie Jurassic 
Park . I enjoyed using fanciful, complicated words and sentence structures to 
describe the simplicity of my ideas. I felt unconstrained, because writing was 
never “wrong.” It was whatever I wanted to make it, and at that level of school­
ing, I must admit with arrogance that I was really good. Next comes high school. 
In high school, my teachers pulled me into the sweater of what I like to 
call stuffy writing, because it was constraining and claustrophobic. Oftentimes 
it drove me to breathe the same dead air into every paper, without freshness. 
They taught me to get to the point, to cut the bullshit, to write only what will 
get me what I want. At that time, I was very driven by my grades and by achieve­
ment. Cutting the crap was the way to “achieve.” My Advanced Placement 
3
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teachers trained me to write in a very concise, direct manner. For example, 
my writing became like a math problem: this plus this makes that, which 
infers that this other thing must be true. Crimsons became reds and I was no 
longer “inquisitive” about the beauty behind writing. At this point, I wrote 
mainly to practice for my AP exam essays, which enveloped formulaic 
approaches to writing. Timed writing forced me to state my point and move 
on “if I wanted to pass.” No bullshit. Other non-AP English teachers in high 
school encouraged me to use my creativity, to express emotion and all of that 
kind of thing. Unfortunately, I did not see a point to that, really. My AP teach­
ers stressed that the real world doesn’t give a damn about my emotions. To a 
point, I believe that still to be true. I suppose they pulled the wool of that 
stuffy sweater over my eyes. Consequently, my writing developed into a method­
ical equation to attain a speciﬁc goal—most times, that goal was a letter grade. 
So what can I conclude from this mess of ropes that has been pulling me in 
different directions for my entire writing career? I am not sure. I like to write 
with a “voice” and I also enjoy being brief and to the point, although some­
times I tend to ramble on and on, stating everything twice, three times, in dif­
ferent ways, using so many mini-clauses, separated only by commas, like this, 
and this, and this. Writing is still so ambiguous to me, because I have never 
been able to deﬁne what real writing, much less real good writing is supposed 
to be. Now you are telling me to “write” about that. I always just regurgitated 
what I was taught, and admired the great writers that I have read. Okay, I am 
cool with that, but you have a long way to go before you will reshape my 
view of what writing is supposed to be, because right now, this class looks like 
another rope, slithering, ready to strike me in the side in order to try to yank 
me back to sixth grade. But I feel it will be much more than that, and I like 
the excitement. I don’t think I want to charm this rope snake. 
Colin Whaley is an architecture major at Cal Poly. 
4
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Editor’s Note 
In “The Most Powerful Weapon,” Emily Goldin examines the difficulty assess­
ing the progress she made as a writer. However, she ﬁnds that when the effec­
tiveness of her essay’s message is given attention, nothing is more rewarding 
than hearing how her own voice is powerful and passionate. While reading, 
notice how Goldin uses a unique approach by quoting from a work written 
in high school. Does the quotation from her past work provide a more thor­
ough experience for the reader? Goldin’s concluding paragraph addresses 
what writing “will always produce”; note how her ﬁnal message moves the 
essay’s purpose forward while simultaneously describing an experience attain­
able for all readers. 
The Most Powerful Weapon 
Emily Goldin 
“And tomorrow, I’ll assign you your ﬁrst essay.” As far back as I can remem­
ber, there were no words so shrieking and painful to my ears. Stomachaches, 
nausea, shaking, mood swings, and tears come to mind all too quickly, when 
looking back at the years I worked to perfect this thing called writing. It almost 
sounds laughable. Perfecting writing? That in itself explains my life long battle, 
not only as writer, but also as a person. Perfectionist to the core, I would sit 
and struggle to understand how anyone, let alone myself, could be capable of 
perfectly arranging words to transform the abstract, emotional thoughts and 
opinions in the depths of our inﬁnitely complex minds, into descriptive, con­
crete words. But through time, I must say, I have learned. Each brainstorm 
and each essay evoked some sort of power in me, like some new weapon I had, 
some kind of conﬁdence I did not understand until I read through what I, alone, 
had composed. I believe though, that it was two particular years in high school, 
two incredibly difficult ones, which have allowed me to come to that raw per­
spective, through which I now see my writing. 
I always saw writing and reading as inseparable. One just went with the 
other. And, if there is one thing I truly hate, like that I will never opt to do with­
out someone forcing me to do it, it’s reading. Now, I understand how upset­
ting that is to most people. Maybe it’s just that I have yet to ﬁnd that one book 
I couldn’t put down, that one that plunged me far into an endless love for 
reading, but either way, I just really don’t like it. Therefore, you can imagine 
my joy upon entering the required British Literature class my junior year of high 
school. That whole class was basically my worst nightmare; however, one par­
ticular assignment comes vividly to mind: my first term paper. Now, I had 
written papers before, you know, four to ﬁve page essays in response to books 
I had read or just expressing my opinion about a certain thing. But never had 
5
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I seen criteria like this. It had to be ten to twelve pages in length, it had to 
have at least six sources, all of which would be quoted from in my paper, it 
had to involve these crazy ass British literature stories I did not care about, 
and it was worth something like forty percent of my grade. That was not to 
mention all the unbelievably extensive requirements on citing, quoting, para­
graph arrangement, and paragraph content. I was in way, way over my head. 
We had classes that were designated for researching, but I could not even come 
up with a topic sentence to know where to begin my research. I came home 
every other night, on the days I had literature, and watched tears drip off my 
face and onto the rubric I was staring at, thinking, “How am I going to do all 
of this?” I lacked conﬁdence in my ideas, in my organization, and in my knowl­
edge of what the hell I was trying to say. I distinctly remember having over 
eighty pages of research and articles, which I had read and highlighted, that I 
threw away because I changed my thesis so many times. Finally, it just came 
down to time. I had none, so I had to come up with something. I spent many, 
many hours and late nights working on that paper, finally turned it in, and 
received an “A–”. It was with that grade on my paper and an “A” in British 
Literature that I approached my senior year English classes. 
With much anticipation to graduate, I prepared myself for the two hardest 
English classes I would take during high school, but I was conﬁdent that they 
would challenge me to the greatest extent and better my writing for the future. 
One was called Tragic Hero. I will not even go there. We read “Hamlet” and 
“Oedipus.” And, given what you now know about my love for reading, I’m 
sure I do not need to explain my experience reading Old English Shakespeare. 
The other class was never referred to by its actual name, Critical Composition: 
College Writing, only by the wonderful phrase, the hardest class at Chaminade 
High School. You may think coming out of my junior year with such unex­
pected success would have prepared me for this class. Nope. All we did was 
write . . . and write and write and write. When I walked up to turn my 
ﬁnal essay in that I worked intensely on for two and half weeks, I would sim­
ply place it on top of the pile and pick up the sheet that explained the next 
essay. It was dreadful. My eyes would begin to sting and water after spending 
hours staring a computer screen with barely half a page of writing on it, not 
knowing what to write next, but it was through the process of writing the 
four major essays assigned in that class that I grew the most as a writer. I learned 
how to organize quickly, how to research effectively with legitimate, credible 
sources, how to ﬁnd the quotes that spoke most strongly to what I was trying 
to say, how to be bold, how to criticize and refute things I did not agree with, 
how to pull words and hidden messages out of a mere image in a magazine, 
how to engage my readers, and most importantly, how to have conﬁdence in 
my natural ability to write effectively. I have Ms. Poole, my teacher, to thank 
6
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for that. She pushed hard and she never let up or allowed us to settle for any­
thing that was not our strongest writing. She taught me to question every sen­
tence. How can I improve this sentence? What can I add to this? Does it ﬁt? 
Can you transition in and out of it? Does it say what you want it to say? I can 
still hear her voice ringing in my mind. 
One class day, a few weeks after we turned in our “Statement of Position” 
essay, she called our attention to the front of the room and read, “Something 
Else Died Too.” It sounded familiar. It took me a minute to comprehend what 
was going on, but I realized she was beginning to read my essay as an example 
of an “A” essay. She continued, 
There is something to be said about a nation that has obtained such suc­
cess that it creates, in its citizens, the ability to take freedom for granted; 
the privilege that, throughout all of history, has driven entire nations to 
ﬁght until death. We are one of the few countries in the world that has 
been content and satisﬁed with the freedoms granted to us by our gov­
ernment. And yet, while we understand through history books, that our 
freedom has not come to us freely, we continuously lose sight of the 
true value of this virtue. The reason why is quite simple: we have rarely 
felt that our freedom was being seriously threatened. 
I wrote that essay in response to September 11th, to take a stance, and to make 
a point that as a result of the invasive tactics drawn out in the Patriot Act, our 
civil liberties were not only being threatened by the terrorists, but by our very 
own government. I have never been more proud than in that moment when 
I heard, from someone else’s mouth, the beautiful, powerful essay I had writ­
ten. Tears welled up in my eyes. 
That was only one essay. They would not all be like that; that I knew. Each 
essay takes heart, effort, and so, so very much work to create. I have always 
been a good student. I have always worked hard and expended my entire effort 
on each assignment I am given. Unfortunately, it does not work the same with 
writing. Hard work does not necessarily guarantee results. There are two things 
however, that writing will always produce: pride and undying satisfaction. Those 
two achievements are more fulﬁlling than any “A” I have ever received . . . 
and that’s coming from a perfectionist. 
Emily Goldin is a nutrition major at Cal Poly. 
7
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Editor’s Note 
In “Red Marks Don’t Always Bleed,” Ashley Heidbrink recalls the woman who 
taught her how to craft an essay through numerous revisions. Her casual 
tone and light humor belie the complexity of the writing. Look at the dashes 
and semi-colons in the ﬁrst sentence: “I looked down at the paper in front of 
me—it was covered in red ink—words were crossed out; grammar was cor­
rected; no white remained on the paper.” What does punctuation like this 
tell you about the author? Heidbrink also uses a variety of sentence styles 
and lengths in her writing. For example, she asks, “Was my paper really that 
horrible?” and later, “. . . what would I write about?” What effects do the 
questions create in this essay? 
Heidbrink describes the process of revising in great detail. She most likely 
revised the essay that follows more than once before she turned it in. How 
does she feel about the revision process? How do you feel about revising? 
Red Marks Don’t Always Bleed 
Ashley Heidbrink 
I looked down at the paper in front of me—it was covered in red ink—words 
were crossed out; grammar was corrected; no white remained on the paper. 
The ﬁrst glance took my breath away. Was my paper really that horrible? No. 
I realized that if the paper could not be fixed then the paper would just be 
handed back to me without a mark on it. With a sigh of relief, the blood rushed 
back to the rest of my body. All the paper needed was some tweaking! But, 
who was responsible for turning my paper into a sea of red? The literary genius 
herself: Mrs. Barbara Heimburger. She is the woman to whom I can give most 
of the credit for helping me create not only one of my best essays, but also 
numerous others. 
The summer before senior year English, I received my summer homework: 
write the ﬁrst draft of an application essay for one of the colleges we planned 
on applying to. Upon reading this assignment, my heart sank. What would I 
write that would show my chosen universities that I was unique and that they 
wanted me? I was not special! I had never won any big scholarly competition; 
I did not get a perfect score on my SAT’s; I had never endured some traumatic 
experience that shaped me (in the big scope of the world). So really, what would 
I write about? During that summer, I started several essays, but when I showed 
them to my English teacher, she did not see a “college essay” in the bunch. 
So I decided to take my essays to Mrs. Heimburger, a retired English instruc­
tor who volunteered at my school. We read over my essays together, and we 
came across one I had written, a two-page essay about a fellow student, Caroline, 
8
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who committed suicide the previous year. It was a very impersonal essay about 
what exactly happened the day I found out and about how it affected me. 
Mrs. Heimburger read through it, underlined two sentences, “The next week 
in Yearbook we had to decide how to handle the events of the past week. Would 
we give her a page ad to remember her, or just a small picture with a caption 
saying how we would miss her,” and said to me: “Okay, now go write an essay 
about this.” 
So that’s exactly what I did (would I really not listen to a woman who is 
known to have brought some of the best college application essays out of hid­
ing?). Once, I wrote a rough draft about my job as the yearbook editor dealing 
with this tragic event, I took the draft to Mrs. H. again. We met at least once 
a week as we polished this essay: working out the problems then turning it into 
a truly original piece of writing that no one besides me could have written. It 
showed how I learned to love my life and appreciate it, and I think this essay 
was really the best remedy for helping me fully get over Caroline’s death as 
well. It had my own ﬂair that did not conﬁne me to the rules that I had learned 
in eighth grade English. I learned how to pull the images out of my head and 
into words: 
Caroline’s suicide was a carpe-diem experience, one that made me appre­
ciate the beauty of the sun on the mountains, the feeling of hitting a per­
fect ‘kill’ during a volleyball game, the taste of ice cold water after a 
hundred-plus-degree day in the desert, the rush of hearing my favorite 
song on the radio, the embrace of a loved one on a bad day, and a smile 
from the guy I like. 
I was so proud of this essay and truly felt my skills as a writer showed through. 
I would not have captured my personal reaction to a tragic event without the 
help and guidance of Mrs. Heimburger. 
Because I ﬁnished my essay after a long, tedious process of revisions, I learned 
the importance of revising and editing. I also discovered that putting in a little 
extra time and really making an effort produced a worthwhile essay that I can 
be proud of. Before I wrote my college application essay, I would write essays, 
but only half-heartedly. Now, when I write, I do not just write to get it over 
with, but instead, write to express myself, and usually, if I spend the time to 
revise and go over it, I am not just done with an assignment but I have cre­
ated a piece of work to be proud of. 
From the day I ﬁrst met with Mrs. Heimburger, I learned that the infamous 
“red pen” should never intimidate me. The red pen was not there to mock 
me or diminish my talents, but instead to help me improve and create a clear, 
concise, on-target essay. After the eight revisions that I went through to write 
my college application essay, I created a piece of writing that impressed the 
9
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numerous universities, but Cal Poly was not one of them. The place I truly 
fit in did not even require an essay, but I know that my college application 
essay helped me find my inner writer, which is more important than any 
college acceptance. 
Ashley Heidbrink is a business administration major at Cal Poly. 
10
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Editor’s Note 
In “A Writer’s Reﬂections,” Sean Krueger mentions his desire to emulate his 
favorite writers—Walt Whitman and Mark Twain. He laments how some teach­
ers squelched these creative tendencies, even as he recognized the harsh— 
but somehow necessary—lessons on organization. Krueger explains that he 
was ultimately able to break out of these boundaries, though his writing does 
maintain an organic structure that works well in this piece. He discusses 
how he was inspired by his class readings in English 134. How does reading 
affect your writing? Watch, too, how Krueger stretches his diction and punc­
tuation throughout the essay, with simple, yet effective words like “lacklus­
ter,” “renegade,” “doldrums,” and sophisticated punctuation like dashes and 
semi-colons, as well as precisely placed italics. 
A Writer’s Reﬂections 
Sean Krueger 
I wouldn’t be so bold as to claim that I’ll go on to be the next Voltaire or 
Walt Whitman, two of the more inﬂuential writers from my past. Even so, I’ve 
come to realize through my experiences over the past ten weeks that I’m capable 
of creating engaging and creative pieces of writing. These productions come 
about through lengthy revision and development on my part, yet these processes 
have not always been easy for me. My writing classes and teachers throughout 
the years have been challenging, frustrating, and sometimes even hopeless. 
Nevertheless, they’ve all been essential in shaping me into the writer I am today, 
and who I’ll be in the future. How I write is not only a way for me to satisfy 
the audience I write for, but also to suit my own needs as an individual. It’s quite 
remarkable to me that I’ve had this realization now, only after so many years of 
writing and revising. What intrigues me is that I believe this class has helped 
me in acknowledging my writing process, the strengths and weaknesses I pos­
sess, and what it is I love to write about—all ﬁrsts, in my book. 
In the past, structured writing was a common, if not a universal occurrence 
in my English classes. The outline, the organization, and the entire structure 
of the essay were all laid before me. These “boundaries” that I wrote within 
were my teachers’ hopeful pleas that I would write relatively coherently and 
organize my ideas properly. These types of writing classes played an important 
role in teaching me what they were intended to teach me: structured writing. 
Grammatically I was writing correctly, but almost robotically, and was (unknow­
ingly) falling short of my true potential. I failed to write like an individual. The 
structured, bland writing style was imprinted into my writing persona, and it’s 
how I continued to write for a considerable amount of time. My renegade 
writing period in tenth grade was brief—my writing “voice” that attempted to 
11
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emulate Whitman, Twain and others became stamped out the following year, 
and even more suppressed the year after that. My senior year culminated in a 
structured, completely emotionless essay about how Karl Marx would apply his 
socialist principles in a restructuring capitalist society (a wordy topic): 
The conﬂict that Marx speaks of requires an enormous majority of work­
ers to be dissatisﬁed with their working conditions, and the restructur­
ing (downsizing) of hundreds of corporations simultaneously, which would 
generate an enormous amount of unemployment. Realistically, this is 
not a rational situation. 
Here I can plainly see my conformed, dull writing at its full height. I promised 
myself that I’d make an effort to change as I moved into college, as I had thor­
oughly enjoyed writing creatively in tenth grade. My good friend who attended 
a local community college in my home town often showed me essays that he 
had written for his “college level English classes.” Some speciﬁc things he got 
away with were amusingly wonderful, as I read in a few of his papers. “Now 
then, young squire, what here do we see but a large, phallus-like unicorn horn 
mounted above my ﬁreplace? Nothing short of an emblem that personiﬁes a 
blood thirsty gentleman who enjoys the hunt. To arms! We are going to catch 
some grunions!” Needless to say, I was excited for the opportunity to write cre­
atively once again in college and break the doldrums of high school writing 
structure. 
With the arrival of college, I saw myself learning to write creatively once 
again. However, I felt I didn’t need to write in the ridiculous prose that pos­
sessed Mr. Montgomery, as after I read my beginning draft of my first essay 
aloud to my peers, I realized that sometimes ridiculous humor was not the path 
to writing success. Reading Convergences was truly an inspiring hardship; I 
desired to be as witty as the individuals who wrote the essays within, yet still 
succeed in conveying a message that was both strong and supported. With this, 
I took my writing to a more calculated level. I found that it was still important 
to pertain to the rules that governed writing, yet there was no need for me to 
be their slave. A combination of structured ideas with free-ﬂowing creativity is 
truly a deadly way to write, and I attempted to implement this in my essays. I 
found that research was much more important to me than it had been in the 
past. The more time I spent focusing on how I wanted my writing to be read, 
the stronger my ideas became. English 134 was pivotal in allowing me to see 
my faults in both extremes: being too lackluster in one and being too absurdly 
senseless in the other. 
I will here admit that I fear for my writing in the future. Though 
Convergences and the essays I wrote allowed for me to become the writer I 
am today, I understand that I will not be taking a substantial amount of English 
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in college. I worry that once I take an unavoidable technical writing course, 
my creativity will wane. Being an engineering major and knowing profession­
als with engineering degrees, I can safely assume that I will once again be 
reduced to a dull, complex writer with little or no imagination put into my 
pieces. This, understandably, won’t be my own choice, but to be successful in 
my major, I need to adopt the traits and characteristics of an engineer. One of 
these traits, as I’ve seen so clearly, is being able to write precisely. I ask myself 
what I’ll take with me into the future from my past experiences and English 
134, and I recognize that I’ll be able to write freely on my own. Journals, let­
ters, or just regular pieces of writing done on the side—these can all be done 
in my style, which I have come to understand is creative yet concurrently rel­
evant, and I’ve come to welcome this fact. 
As a writer, I’ve learned to take what I get. In the past, when teachers would 
tell me to write a certain way—I would write that way, no questions asked. 
Being in English 134 has been a somewhat motivating experience, in that 
nobody has told me how to write, yet simultaneously I’ve been given valuable 
information on how to develop myself and further enhance my essays. Armed 
with the knowledge that essays can relay tremendously strong, significant 
messages to the reader without being bland boxes of text, I believe my writ­
ing has undergone a most appealing metamorphosis. The use of today’s media 
is another thing I’ve learned to appreciate (though at times loathe). In the future, 
though I predict I’ll fall into the technical loop once again, I feel I’m now at a 
place where I can comfortably write on my own without fussing too much 
about critics. This is a great gift to me, and I’ll always use this gift as a writing 
guide from here on out. Understanding how I wrote in the past, coupled with 
how my writing has changed to this point has allowed me to ﬁnally meet and 
understand the writer within. I’m eager to meet the writer I will become. 
Sean Krueger is a biochemistry major at Cal Poly. 
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To write the essays in this section, the following students selected a person, 
place, or an event to proﬁle. You will soon ﬁnd that this assignment challenges 
you to synthesize multiple texts and viewpoints: including your analytic response 
to your interviewee’s work, the interview itself, and, when appropriate, your 
own experiences and responses. In addition, you must account for and write 
to an audience that does not have knowledge of your essay’s subject matter. 
In other words, you need to give the reader your unique “insider’s perspective” 
about your proﬁle subject. As you read each of these essays, note the ways in 
which the writers attempt to allow the proﬁle’s subject to teach you about his 
or her own unique passions (such as band camp), experiences (crossing the 
Mexican border into the U.S.), and jobs (custodial work). 
Your instructor will set limitations in terms of the kinds of topics you can choose. 
Some instructors choose a theme—i.e. the environment, media, local culture— 
and ask students to interview people who work within this area, while others 
simply ask them to use this assignment to become better acquainted with some­
one in their lives. Conducting an effective interview is essential for this sequence 
because your interviewee’s vantage point needs to be fully depicted, so you will 
need to devise provocative questions that allow your subject to give fully devel­
oped and detailed responses. 
The English Building 
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Editor’s Note 
Christopher DaSilva’s essay, “David Deering, Custodian,” examines the often 
under-appreciated custodial profession in order to highlight an integral part 
of Cal Poly. Although a proﬁle essay, DaSilva’s sustained and supported focus 
on the importance of Deering is similar to principles of argumentation. 
Describing Deering as “trustworthy,” “intelligent,” and “understanding,” 
DaSilva builds a strong case for Deering’s role as “the backbone of the school.” 
Along with the use of precise language to express his thesis, DaSilva also 
manipulates the traditional form of an essay to give his proﬁle a unique and 
effective style. Initially organizing his ideas around time, DaSilva illustrates 
Deering’s rigorous, yet predictable schedule; as a result, the reader is able to 
follow Deering through his daily routine. While reading DaSilva’s essay, con­
sider the effect of the form as well as other ways to depict Deering’s sched­
ule. In the end, does DaSilva convince you of Deering’s contributions? 
David Deering, Custodian 
Christopher DaSilva 
7am: Deering, a custodian in charge of maintaining the architecture building 
at Cal Poly, arrives at work. He quickly signs-in and hurries to the main office 
of the architecture building to get everything in order for the staff before they 
start their day. He vacuums the carpet, empties the trashcans, and gets the 
offices in order, which are usually unseen tasks but prove to be crucial to the 
proper functioning of the office. Every day of the week, Deering makes his 
rounds: cleaning ﬂoors, washing windows, emptying trash, cleaning bathrooms, 
restocking supplies, and keeping the building in order. Although his work gets 
very repetitive and monotonous, Deering does not complain. He is there “to 
support the staff and faculty which are supporting the students.” Students. That 
is what it comes down to for Deering. In his eyes, everything that he does has 
one grand purpose: “to support the students—to support the future.” Deering 
swears by this belief. 
9am: Time for a 15 minute break. Deering quickly eats a bagel and drinks a 
cup of coffee before getting back to work. Deering begins cleaning the bathrooms. 
This is the most difficult and time consuming part of his day. Two to four hours 
are spent reviving the bathrooms back into suitable shape for the students. Deering 
re-stocks the toilet paper and the paper towels. He scrubs the urinals and disin­
fects the toilets. He washes the mirrors and sanitizes the sinks. Then, he picks 
up all the disgusting trash that students have so thoughtfully left on the ground 
for him to pick up. This is deﬁnitely not the most gratifying job. But, neverthe­
less, Deering remains surprisingly cheerful and positive towards the students who 
create the mess because he sees their more important qualities. 
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12pm: Time for lunch. After a quick breather, Deering gets back to work. 
He cleans the hallways and public spaces while checking for problems that 
could affect the safety of the students and faculty. He works his way up to the 
third ﬂoor where he sees a girl who has spilled a thick liquid across the ﬂoor. 
“Clean this up. It’s your job to clean,” the girl says to Deering. Surely that makes 
Deering angry? Nope. Deering is too intelligent and too understanding to react 
negatively. He acknowledges that “Some people feel this way . . . that they 
can just throw anything on the ground and someone else, like me, will clean 
up after them.” But instead of taking this as a personal attack, he simply believes 
that “These people need to grow up. They are living in their own childish worlds 
where they expect other people to take care of them. When they grow up 
into the real world . . . the job world, they are gonna be in trouble.” Instead 
of disciplining the girl, Deering takes her into his office and, with his father-
like desire to change the student’s attitude, explains to her that when she gets 
into the job world, she will not be successful if she leaves all her trash and 
messes around for others to deal with. The girl’s immaturity and remorse turn 
into a realization. Not only does he teach her an important lesson, but they also 
form a friendship that will last for the rest of the girl’s stay at Cal Poly. When 
confronted with similar examples of disrespect, Deering has one approach: “I 
try to help them rather than hurt them.” 
3:30pm: Time to go home. Deering cleans his tools and stores them back in 
the supply closet. Then, he makes his ﬁnal check of the building to make sure 
everything is in order. Before he can head home, Deering must sign out. Signing-
in and signing-out every day is the one thing that Deering hates about his job. 
He absolutely loathes the act because it is demeaning. He is an adult, a smart, 
trustworthy adult, and he feels insulted that he has to sign in and out of his job 
everyday like an elementary school student taking roll. He wants the university 
to treat him like the responsible adult staff member that he really is. He wants 
trust. Deering is not the kind of person who would skip work or take an extra­
ordinarily long lunch break to take advantage of the system. He has been work­
ing for Cal Poly for over ten years with an incredible work ethic. Every day he 
completes his required tasks thoroughly and properly. To Deering, that is all 
that matters. Teachers arrive, do their work, and leave when they please with­
out signing in like little children. So why can’t he be treated like the faculty mem­
bers? The problem is that he is not trusted because he is a custodian. The stigma 
attached to the term custodian is one of the things that greatly bothers Deering. 
He hates to be treated differently than the rest of the faculty and staff at Cal Poly. 
He thinks it is awful to “micromanage anyone like a slave.” Deering is constantly 
reminded of how disrespected custodians are. 
Why is Deering so understanding of the school and the students who dis­
respect him? I, frankly, could not get past the animosity that I would have 
towards the ignorant students who disrespected me or made my job harder. 
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But Deering can. He can because he sees past their little immaturities and to 
the bigger picture. He sees students that are dedicated to their work. He sees 
students that are following their passions. Deering sees these qualities that he, 
deep down inside, wished he had as a child. Deering has always been amazed 
at how the students, particularly the architecture students, have come to be 
interested in their ﬁelds. He thinks: “It’s magical how the students have found 
some sort of passion in their early life, such as a love for building models, and 
have turned that passion into a career.” Deering, too, had interests as a child 
that he wishes, more than anything, he would have followed. “Why didn’t I 
focus on what I liked to do?” Deering wishes he hadn’t grown out of that dreamy 
childhood state that aspires to do the things one loves forever. He wishes he 
hadn’t cashed out his retirement fund too early like he did, forcing him to work 
two jobs now just to support himself. He wishes he could retire right now. 
But despite his aging body, his deep regrets, and the challenges posed by 
his job, Deering remains positive. He may work a disrespected position, but 
he is never bitter about his job because he knows that he is the backbone of 
the school: he supports the teachers who impart their knowledge on the future, 
and he supports the students, who are the future. Deering loves working in a 
public environment, around people, around students. He feeds off the energy 
and passion that emanates from the educational atmosphere. He loves talking 
to students and seeing their amazing work on display. He loves directing par­
ents and visiting students around his building. He loves telling prospective 
students why Cal Poly is so great. And more than anything, he loves to watch 
students grow as they follow their passions with such commitment. This is why 
Deering can stand to clean bathrooms every day. This is why Deering can empty 
trashcans for hours on end and still remain happy. He sees students that will 
grow up to be successful because of the amazing education they are given— 
the education that he helps to give them. This, according to Deering, is the 
most important part about being a custodian. 
Christopher DaSilva is an architecture major at Cal Poly. 
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Editor’s Note 
Aimee Ware’s profile assignment directed her to write about a group, cul­
ture, ethnicity, or place. In “This One Time at Band Camp . . . ”  she has 
chosen to proﬁle a group close to her heart, the Mustang Marching Band, 
with a focus on examining band member stereotypes. Utilizing insider infor­
mation, a strong interest in the subject, and a personal connection allows 
Ware’s passion to shine in her writing. Adding humor and relevance to the 
academic community makes her piece accessible to a larger audience. In addi­
tion, her interview with the assistant director of Cal Poly’s Mustang Marching 
Band brings credibility to her position. After reading this essay, does your 
perception of a band member change? What more might you want to know? 
This One Time at Band Camp . . . 
Aimee Ware 
It is the heat of the day, on Saturday, November 18, 2006. It is half time at a 
sold-out homecoming game for the Cal Poly football team. The score is 35–0, 
and Cal Poly is winning. The crowd is going crazy as the clock is ticking quickly 
to 0.00. As the football team is running off the ﬁeld, another group is “run­
ning on” the ﬁeld. This is the marching band. As the cadence begins, the band 
members bring up their left feet and begin to high step on the ﬁeld, not only 
stepping together, but to the beat of the music as well. While the run on is short, 
(48 counts, less than one minute) and fast, it is also very physically demand­
ing and the band members immediately begin playing at the end of the “run­
on.” While they are still out of breath, they must ﬁnd the air to support the 
sounds of their instruments. As they are playing, they are also moving around 
to make different formations on the field. After the intense show, the mem­
bers are sweaty and hot. After all, it is 90 degree weather, not to mention that 
the uniforms are 100% polyester and don’t breathe. But this is just a small 
fraction of what the members of the band have done that day. 
While other students slept in on Saturday, the band members had to be up 
at seven in the morning to finish perfecting the show. The members maybe 
have an hour for lunch, and then they have to be back to get into uniform and 
warm-up. After they warm-up they have to go to the college president’s house 
to play for him and then off to the barbecue for all the parents and friends 
who gave money to athletics. The songs that are played at these two perfor­
mances are picked out during warm-up from the library of 160 songs. The mem­
bers are required to be prepared for this, with either the music memorized or 
in their music holder. By the time the band arrives at the stadium, they have 
already played two performances. The band performs a pre-game show that 
consists of three songs and then plays in the stands during the ﬁrst two quar­
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ters. Then it is ﬁnally the half-time show. Amazingly, the members ﬁnd enough 
energy to perform a show that is to the best of their abilities. Then they go back 
and sit in the stands and play the last two quarters. After the game is the post­
game show, where the members go back onto the ﬁeld and play more songs 
as the crowd leaves. The band members are usually the last ones out of the 
stadium after games. Then they march up the hill to the music building while 
maintaining the same level of high-energy and are finally dismissed for the 
day. With all the work that they put in, one may think that band members 
would have a high level of recognition. But this is not true. 
The general population perceives the band to be dorky, socially inept, sex-
obsessed and odd. In movies such as the American Pie series, the moviemak­
ers show the extreme stereotypes of a marching band. In American Pie Presents 
Band Camp the saxophone player is awkward in all social situations at the 
beginning of the movie. Also, the band members are perceived to never have 
any fun, as is shown when Stiﬂer (the main character) spikes the drinks and 
most of them had never had alcohol before. In American Pie, the ﬂute player, 
Michelle, likes to say “This one time at band camp . . . ” and ﬁnish the sen­
tence with a dirty phrase. When I was a freshman in high school, I was obsessed 
with band and would tell band stories non-stop. I would say, “This one time 
at band camp . . . ”  and proceed to tell a story about band that was clean. 
Because I played the ﬂute and liked to talk about band camp, people put me 
in the stereotype of Michelle, even though it was the opposite of how I act. 
(You can imagine the day when they found out that my middle name is 
Michelle.) 
Movies such as the American Pie series, have just taken the easy way out, 
and stretched the truth on something that they don’t understand. As Len 
Kawamoto, the assistant director of the Cal Poly Marching Band said, “People 
fear what they don’t understand, and they don’t understand band.” Non-band 
people don’t understand that it takes a great amount of work, time, and com­
mitment in order to be in the band. Not only does it take an immense amount 
of dedication and scheduling, but also it is a work out, both physically and men­
tally. The students must march synchronized with the beat and each other while 
playing their instruments. This requires a strong lung capacity. Members also 
must memorize their music and positioning so they don’t hit one another on 
the ﬁeld. At any given time, the brain of a marching band member may be think­
ing about eight different things at once (notes, rhythm, dynamics, articulation, 
positioning, foot, tempo, and horn angle). After years of training, most of this 
comes to be second nature. Sometimes while marching shows, band mem­
bers will be thinking about completely random, non-band related things. Band 
members have to be intelligent to be able to execute eight things or more at 
once. 
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As Len and I discussed, band, like any other class on campus, attracts many 
different types of students; for example, there are the popular kids, the jocks 
(yes, in band there are jocks!), the engineers and the Goths. These students 
come together for one common good. At the beginning of the year they spend 
so much of their time together rehearsing and such, that they become good 
friends. After band season, they still spend approximately 99% of their free time 
together. I am currently living with a girl that I met in band and I will be liv­
ing with four other girls in band next year. This is not because band is one big 
huge clique, but because we want to be courteous to the other people around 
us. If we are gone all day or need to fulﬁll our practice hours, we are around 
people that understand our needs. We are all different people, with different 
backgrounds, but we understand one another and our love and dedication for 
music is what binds us together. 
A person off the street cannot be given a horn and thrown in the band. It 
takes so many years of proﬁciency on an instrument and an understanding of 
music that not all people contain, or have the willingness to learn. The aver­
age American family does not go out on the weekend to pretend like they are 
in the band. (Well, I do. I once asked my dad to chalk the lawn in our back 
yard so that I could practice my marching.) The average family goes to play 
football. The stereotypes have come from people not understanding what band 
is about, and just choosing to make fun of band members. In reality, band is a 
group of hard working students that deserve not to be made fun of as in the 
movies, but given respect for all that they do. A football game without the band 
is just a game, when the band is there it is a performance and event. Next 
time you see the band, don’t think American Pie, but take a moment to watch 
and appreciate the band’s school spirit and energy. 
Works Cited 
American Pie. Dir. Paul Weitz. Perf. Jason Biggs, Chris Klein, Thomas Ian 
Nicholas, Alyson Hannigan and Shannon Elizabeth. Universal Pictures, 1999. 
American Pie Presents Band Camp. Dir. Steve Rash. Perf. Eugene Levy, Tad 
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Pictures, 2005. 
Kawamoto, Len. Personal Interview. 17 April 2007. 
Aimee Ware is a history major at Cal Poly. 
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Editor’s Note 
Vanessa Saldana, in her essay “Success of a Gardener,” contributes her per­
spective on illegal immigration through an intimate portrait of an illegal immi­
grant: her father. Although she knows her father well, she seems to take this 
opportunity to explore an aspect of him she perhaps hasn’t considered in all 
its complexity. As you can see, Saldana remains fairly objective through the 
essay, but her in-depth analysis reveals that she learned something about her 
father—and herself—that she hadn’t realized before taking on the assignment. 
What is your opinion about immigration? How does Saldana’s essay contribute 
to the current immigration debate? 
Success of a Gardener 
Vanessa Saldana 
Almost everyone has heard the term “illegal alien” because immigration has 
vastly increased over the years. Those unfortunate souls who are caught by la 
Migra (border patrol) are returned to their home country; but others like my 
dad manage to elude them. He not only avoided them once but four times. “I 
hopped the fence (border) twice, was stuffed into a trunk, and waded across 
the current of El Rio Grande,” my father told me. What happens to the immi­
grants who go undiscovered by border patrol and make it into the U.S.? My 
father, Francisco Saldana, was once an illegal immigrant who, with his courage 
and determination, managed to defeat the odds against him to succeed in 
California. 
When one pictures a man “fresh out of Mexico,” what comes to mind? My 
father does not ﬁt the stereotypical description very well. He’s not short but 
an inch or two shy of six feet. His skin is not dark. His eyes, which have been 
passed down from generation to generation in the Saldana family, are green. 
His accent and his features belie his ethnicity. Although he does not fit the 
stereotypical image, he still struggled throughout his journey because he knew 
nothing of the American culture. 
“There’s so much money on the other side,” is the common belief Mexicans 
hold before crossing the border. Who would want to come to California to 
simply pick vegetables and fruits under the hot sun for a measly twenty dol­
lars a day? My father was left no other choice than that. Many may wonder 
why he didn’t just get an education in Mexico, as we are taught from an early 
age “knowledge is power,” but he didn’t have that luxury. Education past the 
third grade was for the rich; so instead of going to school every morning, my 
father would go out and help with the family’s ranch. At twenty-three, he ﬁnally 
made the life altering decision to come to the States. As he told me, “I would 
be making twenty dollars over there (California), and it would be worth two 
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hundred pesos over here (Mexico).” That was all the motivation he needed in 
order to seek what everyone wants in life: success and money. 
Every aspect of immigration is risky: the trip to the destination, arriving at 
the destination, and surviving there. Like most immigrants, my father hired a 
coyote (guide) who helped him cross the border along with other young men. 
He tried to play off crossing the Tijuana border as if it were no big deal by say­
ing, “I just jumped a fence along with another man and ran into the trunk of 
a car, while they drove us to Los Angeles.” The two hour trip is hard enough 
to endure in a comfortable, air conditioned car. Now imagine being locked in 
a truck with minimal air circulation; my father must have really wanted to be 
in California. Not many people have ever been in a situation similar to this, 
but immigrants travel in the most shockingly uncomfortable ways to have a 
chance at a better life. 
The real struggle of an immigrant only begins when they are over the bor­
der. Once he paid off the coyote, my dad was left to fend for himself in Los 
Angeles. In 1979, things weren’t as restricted in the U.S.: “I just went to the 
airport, gave them my name and money, and they handed me a ticket to 
Philadelphia.” Why Philadelphia? His older sister resided there, so he already 
had a place to live. I can only imagine how helpless one would be if they went 
to a country where they not only had never seen the likes of a city so differ­
ent from home but had no one to contact for help. My father lucked out since 
that was not his case. The only job my dad was able to obtain was ﬁeld work 
picking fruits and vegetables. Immigrants are left with little choices when it 
comes to working; all the jobs are menial and take a toll on one’s body. Since 
that was all my father knew how to do, he took the jobs as they became avail­
able. “I would gladly take any money that came my way, as long as I could send 
some back home to my mother. Plus, it’s what I grew up doing but, here, I actu­
ally get paid.” Despite the rigorous work conditions, his wages where unex­
pectedly low, making a living difficult. 
Life is about trial and error; getting it right on the ﬁrst time rarely happens. 
Everything seemed to be going well for my father, but then he ran out of money. 
He returned to Mexico disappointed. Mexico did not have much to offer him: 
“All I could do back home was help on my father’s land where I would make 
no money,” so he decided to give the states a chance once again. He failed 
four times before settling down in San Francisco, where he found work as a 
gardener’s assistant. Instead of giving up his dream to become successful, he 
kept persevering to achieve the dream he undertook. After many years of 
struggles he was finally able to get his Permanent Resident Card, or green card, 
when President Reagan decided to give illegal immigrants amnesty and citi­
zenships to those already in the U.S. Now my dad was less restricted and was 
able to get better jobs. As I’ve mentioned, he’s only known physical labor so 
he took a risk and became an entrepreneur. It may be stereotypical for some­
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one of Mexican decent to become a gardener, but that is exactly what my father 
chose to do. 
At the age of 51 my father is still going strong; working from the early 
morning until sun set, managing gardens. He does not need a fancy office 
with a desk and computer to have clientele. Francisco is a business man who 
sticks with the basics; working on his dining room table with a pen and paper. 
As far back as I can remember he has kept client records in a notebook that 
gets replaced with a larger one, as his one-man business expands. That note­
book is a symbol to his life’s accomplishments, holding numerous pages of 
patrons. He succeeded even though he was an immigrant, had a third grade 
education, and did not know how to speak English. What got him through is 
his work ethic and willingness to take risks without worrying about failure. My 
dad has been in California for many years now, yet he still does not speak English 
well. Part of it is due to refusing to let go of his roots and he just doesn’t like 
the sound of the language. He may have attained the success he aimed for, 
but in his heart, he will always miss his home country: “There’s nothing left 
for me to do here anymore except to wait for you to settle down.” The com­
forts of America are unexpectedly not enough to keep my father here and 
soon I will be the one crossing the border to visit him. 
As Martin Luther King, Jr. once stated, “The ultimate measure of a man is 
not where he stands in moments of comfort and convenience, but where he 
stands at times of challenge and controversy.” My father’s immigration has 
shaped him, not just through the sacrifices he had made, but from the fact 
that he prevailed against odds. Unlike my smooth hands, his rough work cal­
lused hands are proof of the effort he made to accomplish his dream. “I came 
from having nothing and living in a house built of corn stalks, to owning two 
houses, driving good cars, owning land in Mexico, and even having money 
left over to gamble.” He shows that even without education one can achieve 
their goals with hard work. I’m not insinuating that education is not neces­
sary; it just makes life a lot more pleasant. Many of us are handed a lot of oppor­
tunities that we take for granted, while people, like my dad, in less affluent 
countries work harder and receive very little. We can’t change the fact that 
we are born in a country far richer than others, but what we can do is take 
risks and opportunities that are presented to us. 
Vanessa Saldana is an animal science major at Cal Poly. 
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Editor’s Note 
Madilyn Ray’s essay, “Dr. Chocolate,” proﬁles Tom Neuhaus, a Cal Poly food 
science professor who also regards himself as a “chocolatier.” However, the 
essay can teach you about a lot more than just Neuhaus’s professional inter­
ests. For instance, Ray does an impressive job weaving information about com­
plex issues like Fair Trade and chocolate production into her depiction of 
Neuhaus’s attempts to “better our world” through chocolate. Moreover, Ray 
also includes her experiences sampling some of the chocolate Neuhaus makes 
and sells. As you read, look for the moments when Ray inserts her thoughts 
and ideas without covering up Neuhaus’s voice. 
As you write your own proﬁle, keep in mind your audience—which should 
include your proﬁle’s subject. How would your interviewee respond to your 
depiction? After reading Ray’s proﬁle, Neuhaus said he was impressed by Ray’s 
“sensitivity to the objects in the room and on the desk . . . I like that she 
described the look in my eyes—you don’t usually read that. She was also 
sensitive to body language. [The essay] had a nice beginning and end—made 
you want to ﬁnish reading. Very charming. Very human.” 
Dr. Chocolate 
Madilyn Ray 
You can learn a lot about food science professor Tom Neuhaus by simply stand­
ing outside his office. His door boasts liberal minded stickers, and the adjacent 
wall is plastered with posters and fliers advocating Fair Trade and organic 
products. On the inside, half the walls are covered by bookshelves stretching 
from ﬂoor to ceiling stacked with cookbooks and chemistry books. His desk is 
a general clutter of plastic candy molds and student papers waiting to be graded. 
At your feet you’ll ﬁnd large paper grocery sacs of miscellaneous chocolate prod­
ucts, and over in the corner a box for a chocolate fountain. Upon ﬁrst impres­
sion, Dr. Neuhaus seems like an outspoken, passionate, and extremely involved 
individual. Here at Cal Poly he oversees production of our very own Cal Poly 
Chocolate, which sells at Campus Market and El Corral Bookstore. He runs Cal 
Poly’s Fair Trade club, and owns and operates his own chocolate company, 
Sweet Earth Organic Chocolate, which he sells at Splash Café, among other 
retailers. His work experience with chocolate runs deeper than what meets the 
eye, and Dr. Neuhaus has a dream to better our world through chocolate, which 
seems absurd, but he is actually making headway. In my interview with 
Dr. Neuhaus I learned all about his mission to better peoples’ lives through 
Fair Trade chocolate and why we should all support his cause. 
Ask Tom Neuhaus about his beginnings in chocolate and he will tell you it 
was before he was born. During World War Two his grandparents would send 
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cigarettes to his aunt and uncle in Germany to use as currency when inﬂation 
was high and money was worthless. In return, they would send his family 
German chocolate, which at a young age, he came to love. Other encounters 
only deepened this self-proclaimed “foody’s” interest in chocolate. He lived in 
France for three years and tasted chocolate from Belgium, Germany, and 
Switzerland. When he came to Poly, he started teaching in the Food Science 
and Nutrition Department and developed the class FSN 250, Food and Culture, 
which focuses on traditional and contemporary food customs. “I started to think 
about food as something that humans eat and make and that there’s politics,” 
he explained. “And so much that goes into it. I thought it would be really 
neat to take one product like chocolate and really know a lot about it.” He 
learned he could start a chocolate business and teach students how to run it 
by exemplifying our school’s “learn by doing” motto. In 2000, he taught the 
FSN 201 Chocolate Enterprise Project class, which meets on Fridays and teaches 
students about chocolate, and even pays them to produce it for Cal Poly. 
All of Dr. Neuhaus’s products are made with organic and 100% Fair Trade 
Certiﬁed ingredients. Fair Trade is a system which empowers farmers and work­
ers in third-world countries and gives them money for their labor. Fair Trade 
commodities are superior because they encourage people to do quality. “It’s 
built into the structure of the thing.” Neuhaus’s interest in Fair Trade started 
when a Peruvian man, who heard he was in the chocolate business, called 
and asked him to come to Peru to help improve the economy of his village 
whose main business was farming cocoa trees. After returning to the States, 
Neuhaus designed plans for a box of chocolates he thought he could sell at 
Trader Joe’s or in a gift store, with all the proceeds going back to the village. 
He made sample chocolates out of sustainable, local Peruvian ingredients, each 
one representing a different civilization of Peru. The plans never came through, 
but Neuhaus was already hooked on the idea he could help others by doing 
what he loved. 
Since then Dr. Neuhaus has traveled to West Africa many times, visiting 
Fair Trade cocoa operations in Ghana, Cameroon, and the Ivory Coast. In the 
Ivory Coast alone there are over 600,000 cocoa tree farms, and they grow 75% 
of America’s chocolate, sadly not many of the farmers are being adequately com­
pensated. He designed a special box of Ghanaian chocolates which he sold at 
the Mission downtown to raise money which he sent back to Ghana to one of 
the Fair Trade companies. That was when he started his company Sweet Earth 
Organic Chocolates: “I felt like I wanted to take this beyond academics. I was 
tired of just talking or teaching about it. I wanted to do it.” A year ago he also 
started the foundation to help cocoa farmers called Project Hope and Fairness. 
So far they’ve raised money and built bathrooms in villages, donated scales to 
farmers so they don’t get “cheated” by the middle man, and given farmers boots 
to protect them from being bitten by the green mamba snake. To Tom Neuhaus, 
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Project Hope and Fairness “shows [the farmers and their children] that you love 
them and that you actually care and we don’t just sit over here and eat choco­
late while they have no future at all . . . and yet, when you sell Hershey’s 
to raise money for your football team or whatever at your school, the children 
who picked those beans were either slaves or they never got to see the inside 
of a classroom.” This is only the tip of a much larger problem: how to make 
the dispersion of money and things equitable across the planet, and, even more 
difficult, how to do this through a seven employee chocolate business. 
Right now Tom is working to raise funds to put roofs and electricity in three 
classrooms at a school in the Ivory Coast where they teach cocoa farmers’ 
children how to sew clothes and make leather products. “It’s a very big issue, 
but every journey begins with one step.” 
Dr. Neuhaus knows the inside and out of producing chocolate. In the choco­
late business he is known as a meltor. He buys finished chocolate from a 
processing plant in Wisconsin, who buys blocks of cocoa butter and choco­
late liqueur from the Dominican Republic, or Peru. The chocolate comes in 
bags of what are known as coins, which helps to melt the product quickly. 
Sweet Earth Organic and Cal Poly chocolate are made with half Dominican 
beans and half Peruvian beans. Dominican beans have a “roasty low-note,” 
while Peruvian beans have a “high floral note,” and the mixture of the two 
compliment each other. So how do Sweet Earth Organic and Cal Poly choco­
lates (he uses the same recipe and ingredients for both) measure up to the 
rest of the world’s? “We won first prize in San Francisco among thirteen other 
chocolate companies . . . even over some fancy European chocolates,” he 
says with a sparkle in his eyes. One surprising fact is that 50% of Tom’s busi­
ness is selling bulk chocolate to other small chocolate makers, who want high-
quality, Fair Trade and organic chocolate for their own companies. He even 
sells cocoa butter to soap makers. He explained to me the difference between 
“dark,” “bittersweet,” and “milk” chocolate. Bittersweet means that it is made 
with 47% cocoa and about 52% sugar. Milk chocolate is made with 10% cocoa, 
the rest is sugar, which is why milk chocolate is people’s favorite. Dark choco­
late can be as much as 80%, and even 92% cocoa. Chocolate with a higher 
percentage of cocoa uses less sugar and milk, which gives it that strong, bit­
ter flavor. 
Cal Poly has nine different products all handmade by students, while Sweet 
Earth Organic has machinery to make 80 or so products. I decided to buy, and 
try, some of the chocolate to help me write my paper. I sampled one Cal Poly 
milk chocolate bar, which has smooth texture, and ultra sweet taste. After 
feeling the rich flavor in my mouth, regular Hershey’s chocolate tastes thin 
and grainy. I also bought some bittersweet chocolate eggs from Sweet Earth 
Organics, which were exquisite. I asked Dr. Neuhaus what his favorites were. 
He said he could never get enough of the cashew turtles, peanut butter cup, 
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and peppermint cup, which he is convinced are going to be big sellers around 
the United States a year from now. 
When people choose Fair Trade products, whether they be chocolate, cof­
fee, clothing, or whatever, they support a better life for thousands of families 
of poor farmers and laborers around the world. What Cal Poly and Sweet 
Earth Organic chocolates offer us is a way to indirectly help those impoverished 
farmers with the power of our dollar. Tom Neuhaus has traveled the world 
around and seen his work helping the people who need it most. A product he 
created, a simple chocolate bar, is helping to build a school for children in 
West Africa, a luxury they otherwise would never know existed, and gives him 
greater joy than he can put into words. It is hard to describe, as I interviewed 
him, the expression that came across his face as he told me about the children 
he visited in Cameroon, or when he showed me pictures of the bathrooms he 
funded in Ghana. Unmistakable pride in his work shines through his eyes more 
brightly than anything I’ve ever seen. He accomplishes more in one Friday after­
noon teaching Poly students about Fair Trade chocolate than most people do 
in a lifetime. What’s more, his products taste amazing and give a future to 
children of cocoa farmers in third-world countries. Tom Neuhaus is 56, and 
when he retires he says he doesn’t just want to sell his house, move to a golf 
course, and bat a ball around. “I want to do something for people. I want to 
travel and get to know people . . . the world is a very small place, and I want 
to use business to do that.” 
Madilyn Ray is a food science major at Cal Poly. 
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Editor’s Note 
Amy Nguyen’s proﬁle “Bonsai: A Way of Living” blends form and content effec­
tively; the tone of the piece is as calming as the subject matter. She achieves 
this effect by using stylistic techniques: imagery, diction, and even punctua­
tion. For example, notice how the words “harmony,” “ﬂow,” and “energy” 
precede the image of Nguyen’s father meditating. She later describes her father 
bending down to work with the Bonsai. She writes, “his stance is like a per­
son playing pool, the same facial expression . . .” Instead of merely stating 
that her father concentrates on his Bonsai, she uses a simile to show her read­
ers how her father ponders each step carefully. 
Nguyen also synthesizes the research about Bonsai’s history with her father’s 
perspective in order to reach her own conclusion. Rather than just writing 
an essay about her father, she focuses on the principles behind this ancient 
art practiced in modern American culture. She writes that “we can work 
with nature by enhancing it, but we cannot perfect it.” Do you agree? Does 
she make the essay meaningful to a larger audience by expanding the scope 
to include anyone who appreciates nature? 
Bonsai: A Way of Living 
Amy Nguyen 
Every aspect of bonsai, pronounced bon-sigh, meaning “tree in a tray” in both 
Chinese and Japanese, is a form of art that spiritually connects the crafter of the 
bonsai and the bonsai itself with nature. Bonsais are ordinary trees that are 
pruned, shaped, and trained to look like a desired form. Having been around 
my father’s bonsais my whole life, I have watched him craft his plants into some­
thing of great meaning and beauty. Bonsai is a skill that takes practice and 
patience, and because there is so much time involved, few actually take the 
time from their busy schedules to try bonsai. Bonsai has become a lost art: an 
ancient oriental art form that changed my father’s way of life. 
Having immigrated from Vietnam in 1979, you would think that my father 
took up bonsai before he came to the United States. However, he did not take 
interest in bonsai until he moved to San Luis Obispo. “This area is calm and 
peaceful compared to Los Angeles; I didn’t even know what bonsai was when 
I lived in Vietnam . . . my brother showed me the bonsais he crafted; I was 
fascinated by his skills and wanted to learn more” (Nguyen). 
Most people think that the art of bonsai originated in Japan, but in fact, it 
began in China and was known to the Chinese as punsai. The Chinese cap­
tured the spirit of nature through the ﬂow of change, known as Taoism, the 
conception of Yin and Yang, and how the universe is governed by the oppos­
ing, but complementary forces. Early bonsai in China were crafted to resem­
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ble dragons, serpents, birds, and other animals; it was a transformation of trees 
through the art of imagination. When bonsai was introduced to Japan it took 
a different turn in style before it spread to the rest of Asia. Viewed as a highly 
reﬁned art form, the Japanese tried to emphasize the spirit of the bonsai and 
the natural look, not wanting to show any form of human intervention (Bonsai). 
My father believes that through meditation, the state in which we relax 
the body and allow our minds to be free of all thoughts, we achieve a chi, an 
essence that is attuned to our surroundings and spirit. Bonsai helps my father 
attain many things other than just possessing the ability to create beautiful plants. 
The thought put into crafting and caring for a bonsai seems meditative and 
enables him to be closer to nature. My father expresses that to truly understand 
the art of bonsai, a person must understand the philosophy behind this ancient 
art form. 
Zen Buddhism and Taoism are the philosophy of how some people live and 
think, and how the ﬂow of energy comes in harmony with nature. Our minds 
function naturally when we learn to follow the ﬂow of life, and only then does 
our creativity develop within us. From bonsai he has also taken up the art of 
meditation. “Meditation helps relieve tension in my back and neck, the pain 
and stress seeps out of my skin and ﬂows down the waterfall” (Nguyen). He 
admits he doesn’t have time to do this everyday, and wishes he did. I remem­
ber watching him meditate during the summer. He would sit on his wooden 
bench next to the pond for hours waiting for the sun to set. “The sound of the 
waterfall is soothing and it’s the perfect way to end the day . . . bonsai is 
more than an art, it’s a way of living” (Nguyen). 
The concepts behind bonsai changed the way my father approaches life— 
how he deals with different situations. He tells me that even though he loves 
his job as an Operating Systems Analyst at Cal Poly, it is sometimes stressful. I 
have watched him work, I have seen the complexity of his job, and I don’t 
know how he keeps everything so nicely together even at hectic times. His 
coworkers say he is the type of person who makes work more enjoyable, and 
they love working with him. My father is often on the computer all day, and 
from that, I can see why some would have the tendency to explode. 
I learned to tame my frustration from bonsai, not through bonsai, but from 
it . . . you cannot bonsai through frustration, you must loosen your 
mind because what you feel inside is what you will craft . . . the result 
will be something you hate, which will lead to more anger . . . stress 
and frustration are not the same thing, we can work stress out of our body 
but frustration is something we must learn to control (Nguyen). 
Although the concept of bonsai is calming, the process is ﬁlled with inter­
twining thoughts and emotion. My father gave me a bonsai with copper wiring 
still wrapped around the fragile branches, but if those wires are uncoiled, the 
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tree itself will grow out of form: the structure my father intended it to have. 
When the desired look of the bonsai has mutated into something else, the cre­
ator will have to completely start over to make the bonsai look like its preferred 
shape again. Nature is constantly changing; given care, plants persistently grow, 
and though bonsai may seem like an art of striving for perfection, it simply is 
not. We can work with nature by enhancing it, but we cannot perfect it. 
I watch my father work on the bonsai he gave me for my response paper. 
Working from his gardening cart, he has the bonsai on a turntable so he is 
able to spin the bonsai instead of physically picking it up each time he has to 
view the other sides. “Picking up the bonsai is a disruption of the mind, it breaks 
concentration and you might not be able to visualize again what you saw before, 
it becomes a lost idea” (Nguyen). His cart is as high as a kitchen counter top 
and he bends down frequently to view the bonsai at eye level. He does this 
for about ﬁve minutes, just looking at the bonsai before he even starts to touch 
the tree. “I don’t use gloves; gloves only get in the way. They are bulky and I 
need to actually feel what I’m working with” (Nguyen). His hands move swiftly 
around the branches as he uncoils the copper wires, little leaves fall off but 
not many. Finished with the unwiring, he again pauses for another ﬁve min­
utes. Bending down at eye level, he spins the bonsai around gently, viewing it 
as though he had gotten the plant for the very ﬁrst time. His stance is like a 
person playing pool, the same facial expression, and the same look in his eyes. 
“I’m thinking,” he tells me. I ask him about what. “You have to plan ahead,” 
he says, “You have to visualize the idea before you begin or you’ll get lost in 
the process, I don’t know how, but you will . . . you see, we must learn to 
plan ahead, that is what we should do in life” (Nguyen). He takes a few steps 
away from the cart and continues to look at what he has to work with. In the 
middle of his deep concentration, he goes to the shed and comes out with a 
support belt for his back and his green bonsai tool box. Taking out his trimming 
shears, he starts pruning the branches, “I’m trying to clean this tree up; the 
new branches are growing in the wrong direction and are disrupting the ﬂow 
of energy” (Nguyen). He points to a speciﬁc branch on the lower left and clips 
it, points to another one on the right and trims it a little. I really can’t see how 
he can tell which branch doesn’t belong; I guess through many years of prac­
tice, you just know. 
Each crafted branch on a bonsai represents the many swerving paths taken 
in life, each leading off into its own direction and not one bends the same 
way. The paths are already sculpted for us, yet it’s up to us to choose which 
one to take. What will lead us in the right direction is our patience and self 
worth. My father is unique through artistic expression and the same holds 
true for bonsai; not a single bonsai is the same even if he attempted for them 
to be. Every person has their own voice and their own beliefs. What we say 
and how we act contributes to our personal voice. Each bonsai my father makes 
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connotes a different tone, mood, and different emotional feelings depending on 
the shape and style. Therefore when we discover the deeper meaning of bon­
sai, we ﬁnd ourselves. 
Works Cited 
An Introduction to Bonsai. 2002. 18 Jan. 2007 <http://bonsaisite.com>. 
Nguyen, Long. Personal Interview. 30 Jan. 2007. 
Amy Nguyen is a business administration major at Cal Poly. 
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Editor’s Note 
Aaron Jahoda’s unique proﬁle essay, “Sings With His Tongue on Fire,” com­
bines a series of approaches: he proﬁles the timelessness of Bob Dylan’s music, 
examines how Dylan’s poetic lyrics inspire his mother to create her own music, 
and he explores the many ways Dylan’s work encourages his own musical 
endeavors. Jahoda introduces the reader to his complex proﬁle by explaining 
the way Dylan’s music makes him feel. Does his use of speciﬁc lyrics help his 
audience understand his experiences? The essay is distinctive because it moves 
beyond proﬁling a person or place; instead, the author challenges the reader 
to imagine a larger scope of what an artist’s inﬂuence can create. As you read, 
keep in mind the author’s impressions of Dylan: “Dylan’s gift to the world is 
his lyrics, and they will live forever because of what they said and how they 
said it.” 
Sings With His Tongue on Fire 
Aaron Jahoda 
There is something to the tone of his voice that makes me sad and happy at 
the same time. As Bob Dylan sings, his guitar droning in the background, the 
sound creates a kind of warm, fuzzy blanket. I feel enveloped and surrounded 
by it, and sometimes it seems to cut me off from the rest of the world. “Oh 
where have you been my blue eyed son. . . ?” I can see the boy that he is 
talking about, his brilliant eyes of course, but in my head, he also has Dylan’s 
stern face and cheekbones. “I saw guns and sharp swords in the hands of young 
children. . . .” What is frightening is the truth, and the fact that this line might 
mean more today than it did in Dylan’s own time. The violence going on in 
Africa makes it so much more vivid. “I heard the song of a poet who died in 
the gutter. . . .” I always cringed at this point in the song. I was raised around 
musicians and poets, and too many of them had brilliant words that will never 
be heard because that is just how the industry is. These are just a few lines from 
Dylan’s song “A Hard Rain’s A-Gonna Fall,” and each line brings out some story, 
feeling, memory, or thought from my life and my imagination. The power to 
draw out these vivid images in a listener is just one of the reasons that Bob 
Dylan’s music is so amazing. His songs are powerful, his lyrics are poetic, his 
messages are strong, and he is the musician whose work I most identify with 
and am inﬂuenced by. 
The most impressive fact about Dylan’s music is how it remains relevant as 
time passes. No matter when they are listened to, his songs express things 
that are worth hearing, things that are important to people. My mother, Sharon 
Joy Jahoda, grew up with Dylan, not only listening to his music, but living 
through the same events that he was singing about. When she listened to 
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“Blowin’ in the Wind” as a teenager, it was about Vietnam, the remnants of 
segregation, and the threat of a nuclear war: 
How many times must a man look up/ Before he can see the sky? / Yes, 
‘n’ how many ears must one man have/ Before he can hear people cry? 
/ Yes, ‘n’ how many deaths will it take till he knows/ That too many 
people have died? / The answer, my friend, is blowin’ in the wind, / 
The answer is blowin’ in the wind. (Columbia Records) 
As she listens today, it is about the war in the Middle East, the continued 
presence of hatred and racism, and again the threat of global war. My mother 
observed that “the answer is always blowing in the wind; people are always 
searching for an answer” (Jahoda). This is why Dylan’s music was so impor­
tant then, and is still so important now. Dylan sang about things in a way that 
did not just express an event, he sang about the ideas behind what was hap­
pening. In this way his songs are immortal, because they are about things that 
are inherent in the human condition. 
Dylan’s songs will not only live on because of their meanings, they will also 
live on in the musicians that they have shaped. Personally, I feel more com­
fortable as a musician because of what Dylan did and how he did it. In a lot 
of his music, he plays without a band. He does not add multiple tracks to add 
instruments; he plays on one track with only his guitar, his harmonica, and his 
voice. The fact that he can use such a minimalist approach, yet still have his 
music sound full and complete is an inspiration. When I get frustrated that all 
I have are my guitar and my voice, I listen to one of Dylan’s songs. It reminds 
me that music can still sound vast and dramatic with only one or two instru­
ments, and can be powerful in its simplicity. My mother, who is also a musi­
cian, was inﬂuenced in her own way by Dylan. She says that, “[Dylan] gave 
[her] permission to make [her] phrases as long as [she] wanted, to not be forced 
to have to sound ‘pretty’. He was concerned mainly with getting the message 
across, and not so much on just being able to rhyme” (Jahoda). Dylan’s unique­
ness is what made other musicians, past and present, gravitate toward him. 
He broke conventions with his style, and because of this had an immeasurable 
impact on future music and musicians. 
One of the largest parts of Dylan’s musical style is the fact that he was such 
a unique individual. The moment that people would start to classify him, he 
would make some extreme swing in songwriting. For example, Dylan was a 
very large part of the protest movement in the 60’s, performing at events such 
as the 1963 “March on Washington for Jobs and Freedom” (Where Martin 
Luther King, Jr. delivered his “I Have a Dream” speech). After this, however, 
Dylan seemed to become dissatisﬁed with the protest movement and its ﬁg­
ureheads, which is evident in his 1965 song “Maggie’s Farm”: 
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I ain’t gonna work on Maggie’s farm no more./ No, I ain’t gonna work 
on Maggie’s farm no more./ Well, I try my best/ To be just like I am,/ 
But everybody wants you/ To be just like them./ They sing while you 
slave and I just get bored./ I ain’t gonna work on Maggie’s farm no more. 
(Columbia Records) 
One interpretation of these lyrics, which I personally agree with, is that this 
song was written to express Dylan’s feeling of suppression by the protest music 
community. This is based on the real “Maggie’s Farm,” owned by Silas Magee 
in Mississippi, where Dylan played a famous civil rights rally in 1963 (“The Bob 
Dylan Who’s Who”). Dylan was ﬁghting back against the folk scene that he 
felt was starting to tell him who to be and what to play. Not coincidentally, 
the year he put out “Maggie’s Farm” was also the year that Dylan started to 
play more electric Rock n’ Roll. This is just one of the many examples of the 
quirkiness of Bob Dylan, and it serves to exemplify how he deﬁed labeling and 
simply wrote what he wanted to write. 
Lastly, the biggest reason that Dylan’s music is so important to me is because 
it is really beyond music. Dylan’s lyrics are nothing short of poetry, and in my 
mind, they separate themselves from the rest of music as a whole. While other 
musicians, especially in the 60’s and 70’s, were expressing themselves through 
their instruments, Dylan was putting his substance in his words. Good exam­
ples of some of his best lyrics are in his song “It’s Alright Ma (I’m Only 
Bleeding)”: 
Disillusioned words like bullets bark/ As human gods aim for their mark/ 
Made everything from toy guns that spark/ To ﬂesh-colored Christs that 
glow in the dark/ It’s easy to see without looking too far/ That not much/ 
Is really sacred. (Columbia Records) 
I am not saying that he was not an effective musician; in fact, I think that 
his use of his guitar and harmonica was beautiful and framed his songs per­
fectly. It is just that Dylan’s focus was the lyrics, while the music behind the 
lyrics was merely the medium of transferring the words to his audience. As 
my mother put it, Dylan’s best attribute as a musician was “putting depth to a 
simple structure . . . he made basic three chord songs rich” (Jahoda). This 
richness is ultimately, what makes Dylan’s music so endearing to me. His songs 
are not songs; they are works of art that make you think and make you feel. 
Dylan’s gift to the world is his lyrics, and they will live forever because of 
what they said and how they said it. His music was a large part of my mother’s 
life, and in turn became a large part of mine. Who I have become as a musi­
cian, and no doubt as a person as well, was shaped by my love for Dylan’s songs 
and the depth that was present in them. I think that, inevitably, Dylan will con­
tinue to inspire current and future generations with his music, and a last quote 
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from my mother sums up why: “ . . . He was unusual, his voice was unusual. 
He captured your imagination and attention, you couldn’t forget him, and he 
made people notice. His poetry struck a note, it spoke to everybody: soldiers, 
farmers, activists. . . . the common person in general” (Jahoda). 
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Editor’s Note 
Timothy Roberts’ proﬁle of Patrick Tillman represents an unorthodox approach 
to the sequence assignment, proﬁling an individual without completing an 
interview, but it does incorporate quotations from and ﬁrst person observa­
tion of its subject. The essay highlights Tillman’s attributes within the con­
text of the writer’s prior expectations; Roberts’ approach deﬁnes his subject’s 
personality in contrast with his mistaken assumptions about someone who 
has achieved at least modest celebrity status. The proﬁle also incorporates 
narration and cause-and-effect elements into its thesis, but the effect of hav­
ing known Tillman is left undeveloped. Would development of that idea 
enhance the proﬁle? Or would it weaken the essay by drawing attention away 
from Tillman? 
Patrick Tillman 
Timothy J. Roberts 
Patrick Tillman: that name evokes a variety of feelings from many different 
people. To some, he is a hero; he is a symbol of patriotism and selflessness. 
Others see him as a man made into a martyr by his own government; his 
death became a press conference to promote good feelings for the war. Still, 
others see him as stupid to give up all of his wealth and fame to ﬁght a war 
that no one believes in. I have met Pat and I believe him to be more of the 
hero. He had so many attributes that made him a hero in my eyes. 
I ﬁrst saw Patrick in the days before basic training actually started. Before 
my company could start basic, we were in a holding period to get all of our 
paperwork done and vaccines taken care of. I remember standing in a line 
and hearing others talking about some pro-football player in our class who gave 
it all up for a Ranger contract. Naturally, I was very intrigued, so I inquired 
about him. They told me that he gave up a three-million dollar contract with 
the Arizona Cardinals to go ﬁght the war. I was completely astonished. I come 
from a middle class family in rural Wisconsin; we deﬁnitely didn’t have a ton 
of money. It was hard to wrap my head around the fact that he gave up so much 
to be a regular Joe like the rest of us. Plus, I was surprised that he didn’t decide 
to be an officer, since he had the college degree to do so. I could barely imag­
ine what it would be like to be famous and rich and have so many guys want 
to be me. I was scared to talk to him, scared to even look in his direction. I’m 
glad that I overcame that fear. If I hadn’t, I probably wouldn’t be where I’m at 
today. 
A couple of days into the paperwork and vaccines, I became extremely home­
sick. The four months of basic training was essentially the ﬁrst time that I had 
been away from home for a long period of time. I just sat on my bunk and 
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became withdrawn. Patrick was passing by and noticed my solemn state. He 
decided to stop on in and check on me. This rich, famous, muscle man decided 
to talk to me, the poor, unknown, skinny kid. I’ll be honest; I was deﬁnitely 
scared at first. The man’s neck was as big as my thigh. That’s scary stuff. 
Surprisingly, he was extremely easy to talk to. Not only did he care enough to 
ﬁnd out what was wrong, but he was also probably one of the most insightful 
men that I’ve ever met. I remember being taken aback by his maturity level. I 
was in awe by the way that he was so calm, collected, and knew just what to 
say. It was a level that I wanted to strive to be at. Pat not only got me to open 
up to a complete stranger, but he shared some of his own life stories with me. 
He didn’t have to do any of this. He could have kept walking past my bunk 
and not cared at all. I expected him to see himself as better than the rest of 
us. But that wasn’t the case. He accepted his role as one of us and expected 
no special treatment. He just wanted to be a regular Army soldier. 
Patrick did an interview with MSNBC right after the attacks on September 
11th. He more or less gave the impression that he would be joining the mili­
tary. He stated that he had many relatives serve in the military and he “really 
hasn’t done a damn thing” (qtd. in Johnson). He talked about the freedoms that 
most Americans take for granted including his own self in that list. I believe 
that he felt a deep conviction to not just stand by and do nothing. His state­
ment above seems to portray a sort of remorse that he hadn’t done more in 
terms of his country. Patrick was willing to his put his money where his mouth 
was and I greatly respect that. Men would ask him why he joined the Army 
and gave up that lucrative contract. His only reply that I ever heard him say 
was, “I have my reasons.” He didn’t divulge details so there was an air of mys­
tery about him. I think he saw his life as his own business, and he didn’t feel 
the need to justify his actions. I see that as being amazingly mature. He didn’t 
need to promote himself in any way. He didn’t draw attention to himself by 
telling stories or giving out information that no one else really needed to know. 
If I were him, I probably would have been caught up in the spotlight. I don’t 
think that people realize that he didn’t join the Army for the press coverage. I 
got the feeling from him that he really didn’t enjoy the press. He seemed too 
private of a man to want to be put in the spotlight. Like I stated before, he just 
wanted to be a soldier like the rest of us. 
Watching him train to become that soldier was quite the experience. He of 
course didn’t want the attention, but he deﬁnitely got it. There were two types 
of Drill Sergeants in our basic training class, those who worshiped Pat and tried 
to make life as easy as possible for him, and those who treated him a little worse 
than everyone else to try to test him in a way. He didn’t bitch about any of it 
though. He took it all in stride and did his thing no matter what anyone else 
thought. If the drill sergeants pushed him harder, he accepted it and met their 
expectations to the best of his ability. One example I can remember is when 
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they made him run through an exercise more than the rest of us and threw in 
a few curveballs to try to throw him off balance. If they tried to make it easier 
for him, he just pushed himself harder to show guys like me that he didn’t want 
the special treatment. That meant a lot to me. I saw a man who could take 
the easy way out and just get by, but instead he chose the harder path to be 
the best that he could. That speaks volumes in my eyes. I’ve tried to emulate 
that trait since I met him. 
Another aspect of Patrick that I’ve tried to duplicate was his leadership 
ability. He knew when to get serious and get the job done. Not everyone liked 
Tillman, but everyone followed him simply because he had an air about him 
that I can’t even describe. He didn’t usually have to yell at other guys to get 
them going, but he deﬁnitely did just that if the situation called for it. He wasn’t 
afraid to get in other soldiers’ faces if they weren’t pulling their own weight. 
Basic training wasn’t a popularity contest for him. I believe he lived his life 
the same way. He didn’t have to be popular. I had never even heard of Patrick 
Tillman before I met him during basic training. I watched a lot of sports too. 
He just wasn’t in the press that much. He lived his life according to his own 
standards and people would be drawn to his sincerity. There didn’t appear to 
be a fake bone in his body, and that’s what most people look for in a leader. 
He also didn’t ask anyone to do anything that he himself wouldn’t have done 
ﬁrst. Patrick always led by example and expected others to follow. I saw him 
as a better leader than some of the drill sergeants that I encountered. Intensity 
also played a big part in his leadership abilities. When Pat went, he went all 
out. He went to the best of his ability. Nothing that he did was half-assed or 
lacking in some way. He could have breezed by during the physical training 
tests and done just enough to pass. That wasn’t his way though. Patrick mostly 
aced it every time he took it. Almost every media example that he’s depicted 
in he has this intensity about him. Patrick wasn’t always the best at every­
thing that he did, but he did put forth his best effort. That’s a quality that 
most people don’t hold. I started to learn it as I watched him during basic train­
ing. I don’t think that he even realized how much inﬂuence he had on guys 
like me. 
I only knew Patrick for a short amount of time, but he had one of the biggest 
impacts on my life that anyone will ever have. His leadership abilities, matu­
rity, and intensity are all things that I will never forget. They’re attributes that 
most people lack and that most people should strive to achieve. They were 
innate in him. I don’t know where he learned them, but they were deﬁnitely 
apparent in everything that he did. He’s the kind of man that fathers will tell 
their sons about before bed and hope that they listen carefully. If only every­
one could have met him, I think this world might be a better place to live. 
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Patrick Tillman was killed in Afghanistan on April 22, 2004. 
 
You can access photographs of Tillman at http://images.usatoday.com/sports/
 

football/nﬂ/_photos/2006-04-21-tillman.jpg and http://newsimg.bbc.co.uk/


media/images/41111000/jpg/_41111407_ap203bodypat.jpg
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For this sequence, students chose a public issue and wrote a persuasive essay 
supporting their viewpoint. The essays in this section cover a broad range of 
topics, such as Plan B, the environment, the HPV virus, and Los Angeles foot­
ball teams. You will ﬁnd that the authors have a personal stake in their chosen 
topic, an important component which can bring energy to any persuasive essay. 
You will soon learn that a well-written and fully supported argument requires 
you to conduct some research both to support your own claims and to fairly 
depict opposing viewpoints. You will also learn to use the rhetorical appeals of 
ethos, pathos, and logos to persuade your chosen audience. While your instruc­
tor may put limitations on the kinds of topics you can write about, it’s gener­
ally best to choose a focus that matters to you, something you want to understand 
better. Moreover, try not to approach your topic with a firmly held point-of­
view. As you do research and learn about your topic, you may ﬁnd that your 
position shifts—this is how argumentation is supposed to work. 
Mustang Stadium 
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Editor’s Note 
Taking a creative approach to an important issue, Jesse Tyler juggles fact-driven 
research and personal voice to form a unique argument in “Invasion of the 
Zombie Chickens.” From the beginning of his essay, Tyler draws in his reader 
with an articulate description not usually associated with research-based essays. 
Yet Tyler’s introduction is not merely an amusing “hook”; instead, it is grounded 
with a strong, arguable thesis, paving the way for the rest of his essay. Tyler’s 
balance of humor and thorough research provides an entertaining background 
through which to explore the issue of “spent hens” in Petaluma. Not relying 
on one fail-safe answer, Tyler explores multiple solutions to Petaluma’s grow­
ing problem, giving honest evaluations of each. Such a realistic view of the 
problem adds to Tyler’s ethos and provides an effective counterbalance to 
the concluding description of the “zombie chickens.” Ultimately, does his foray 
into ﬁctional components detract or enhance his argument? 
Invasion of the Zombie Chickens 
Jesse Tyler 
On a cold winter day in 2006, I can remember standing around reading the 
Mustang Daily (Cal Poly’s campus newspaper); the wind blew and the pages 
moved in the same direction. As the paper fell back to a resting position an 
article titled “Zombie Chickens Hatch Debate Over Older Chickens’ Fate” caught 
my eye. My curiosity drew me in to read more; I was surprised to see the source 
of the article was from my hometown of Petaluma. Now, my hometown is no 
stranger to both weird and interesting headlines. Petaluma has had anarchist 
Jewish chicken farmers, the Poly Klaas murder and was once the egg produc­
ing capital of the world, but now with the addition of “zombie chickens” 
Petaluma’s history seems ridiculous. As I read more of the article, visions of a 
horror movie scene in my hometown were replaced by the realization of what 
was happening within Petaluma’s egg production sector. In order to deal with 
old laying hens, the farmers employ euthanasia by suffocation. The current way 
egg farmers are dealing with old laying hens has become ineffective because 
of the sudden rise of surviving chickens, deemed “zombie chickens.” Now is 
the time to push for an effective, cost efficient, and more ethical way of deal­
ing with spent hens in Petaluma. 
The origin of Petaluma’s “zombie chickens” can be traced to the collapse of 
the spent-hen meat market rather then the traditional mysterious virus (Young). 
Until May of 2006, there was a market for spent-hen meat. Egg farmers were 
able to ship their spent hens to facilities to be processed into canned soup or 
canned chicken meat (Young). Now the market has collapsed, and all of the 
California processing facilities have stopped taking in spent laying hens, instead 
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they are opting for meatier chickens which would turn a proﬁt (Young). The 
closing of the processing facilities’ doors to spent hens leaves the egg farms of 
Petaluma with a dilemma of how to deal with almost a half-million spent hens 
per year (Young). The answer most egg farmers have turned to is killing off 
the hens and turning them in to compost (“Zombie Chickens”). 
The mass-composting of spent hens has become a last resort for the egg farm­
ers of Sonoma County, though the process itself is not entirely known to the 
general public. 
The method currently being employed by egg farmers in Petaluma to start 
the composting process is the use of suffocation by carbon monoxide. Suffocation 
has been deemed both practical and humane by companies and health offi­
cials (Young). The process of suffocation involves stuffing the hen in to a sealed 
box and then ﬁlling the box with carbon monoxide until the hen passes out 
and then eventually dies (“Zombie Chickens”). From there, the farmers toss 
the dead hen into a pile of sawdust to make compost. In some cases of mak­
ing the compost, a chicken will survive the gassing method and stumble out 
of the compost pile, thus a “zombie chicken” is born (Young). Having chick­
ens, who are supposed to be dead, suddenly stumble back to life is what has 
many animal rights groups furious at both the government and the farmers. 
The aim of most animal rights groups, such as The Humane Society of the 
United States, is to try and extend humane slaughtering laws. By the current 
Humane Slaughtering Laws, poultry is not listed as livestock which requires 
humane slaughter (Gilliss). Even without government regulation, farmers are 
doing what they see as moral and humane in order to deal with their spent hen 
problem. Though the method of gassing a hen with carbon monoxide is sup­
ported by animal right groups, there are still many holes in the process. A 
local egg farmer from Sonoma County stated out of a total of 40,000 chickens 
he has gassed, two usually survived the process (Young). 
When the initial “zombie chicken” debate arose in Petaluma, many of the 
townspeople rose to the occasion and brought both innovative and common 
ideas to the table. The most reasonable, and most practical, method of dealing 
with spent hens would be to turn them into sausages to feed the poor (“Zombie 
Chickens”). The problem of the sausage solution is the cost of processing the 
hens into food. Most of the processing plants have already closed their doors 
to the prospect of making food items from spent hens, and unfortunately, “It’s 
less expensive to go out and buy the bird then process them,” said David 
Goodman, executive director of the Redwood Empire Food Bank in Santa 
Rosa (“Zombie Chickens”). The problem is in trying to have the factories pro­
duce food items again. The cost involved is more than the food banks are will­
ing to pay. 
Another interesting idea was to use the hens as reptile food rather than 
human food (“Zombie Chickens”). Though an ingenious idea, the idea of turn­
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ing hens into food for reptiles wouldn’t work in the long run. The main prob­
lem in the reptile food case is the demand in the market. Petaluma, and the 
rest of Sonoma County, is relatively small and reptile food is a fairly special­
ized area. As a result, the eating habits of the reptiles wouldn’t be able to keep 
up the half million spent hens a year. On average, a snake only eats once or 
twice in a month due to their slow metabolism and larger reptiles such as 
komodo dragons don’t roam the streets of Petaluma. Yes, the farmers would 
be able to turn some proﬁt on selling the hens as reptile food, but the simple 
fact about the reptile food option is: the market wouldn’t be large enough to 
keep the attention of the farmers. 
Other than food products, the most interesting and thought-provoking idea 
that came from the town meeting was the prospect of turning the spent hens 
into energy. The method proposed originated in Europe and would have to be 
adapted for Petaluma. The current process being used in Europe is made to turn 
dead cows into energy (“Zombie Chickens”). The main problem in pursuing 
the energy idea would be the costs involved. Since the energy method has not 
been developed to use chickens, Petaluma would have to spend money on 
the research and development of the process. As well, the city would also 
have to build a processing plant just to house the operation. All of the con­
struction and research could potentially cost millions of dollars. 
Even with the initial costs of the project, there could be many positives if 
Petaluma goes through with the energy idea. One of the greatest perks of the 
energy method would be a form of renewable energy, which would help rid 
Sonoma County of the dependence on oil. As well, cost wise, the energy method 
would be effective for the egg farmers. The farmers could sell the spent hens 
to the plant and, in turn, both proﬁt and get rid the spent hens in one shot. 
With the energy plan in place, Petaluma and the egg farmers could then 
concentrate on the humane treatment of the hens before they would be processed 
into energy. Currently, government regulations do not have any protection for 
poultry, so the responsibility of setting the standards of how chickens are treated 
and killed has been placed on to Petaluma’s egg farming community (More). 
Though the current gas method is effective, there is still has a chance of failure. 
Though the actual chance of a chicken surviving is slim in most cases, the slight­
est possibility of failure should prompt the farmers to begin looking into alter­
nate ways of killing the spent hens before they are processed for energy or 
composted. A perfect example is in Marin County, where a more precise method 
of killing chickens has been put into use by a few chicken farmers (Gilliss). 
The current method being used in Marin was developed on small scale 
chicken farms, but the method could be adapted for Petaluma on a larger scale. 
The way the small farms are killing their chickens for processing is through 
bleeding. The chickens are hung upside down in metal cones. Once there, 
the chicken’s jugular vein is cut by hand and then left to bleed out. Within 
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seconds the chicken is unconscious due to blood loss and then dies, the entire 
time the chicken is calm and unaware of what is happening (Gilliss). 
On first glance the method of bleeding might seem worse then gassing, 
but bleeding is actually more humane. The main reason that bleeding is more 
humane is because of the precision involved. The person prepping the chick­
ens for slaughter takes care where the incision is made on the chicken’s neck, 
in order to cut the jugular vein and thus insure a calm and painless death. The 
only gruesome scene during the bleeding process is when the chicken is already 
dead and the body spasms causing the feathers of the chicken to become speck­
led with blood (Gilliss). From here the now dead hen would be processed in 
the plant and turned into energy for Petaluma. 
Though the word zombie may conjure up images out of a George A. Romero 
ﬁlm, the zombies in Petaluma are not a danger to people yet, though it is never 
too late to be prepared. In The Zombie Survival Guide, Max Brooks writes about 
dealing with a zombie attack on various scales. The equipment Brooks suggests 
when battling an undead horde can be divided into two categories: weapons 
and equipment. The bare minimum for both categories includes various ranged 
weapons, ammo, and melee weapons such as swords, axes, and crowbars. For 
equipment, Brooks suggests things such as water pumps, gasoline and every­
thing you can think of for camping (Brooks 70-71). The way Brooks sets up the 
weapons and equipment lists is for a mobile survivor. I don’t know about every­
one else in Petaluma, but running around with a hundred plus pounds of weapons 
and equipment is not very alluring to me. The possible rise of the “zombie 
chicken” overlord is a fact in Petaluma, unless we can organize and set up the 
energy plant. If the power plant idea is implemented, Petaluma would have 
cheap energy and the streets would be free of “zombie chickens.” 
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Editor’s Note 
If we believe that the choices we make have a negative impact on the envi­
ronment, then why don’t we change our behavior? In the following essay, 
“Our Worldly Problem of Delusion,” Henry Scott Winsor addresses this ques­
tion in a problem-solution format. Notice that while he agrees with what his 
sources say, he also faults a couple of them for failing to provide solutions to 
the problem of ecological damage. Winsor, like all writers, must make cer­
tain rhetorical choices. Is it a good idea to point out weaknesses in source 
information? Is his choice of ﬁrst-person plural a good one, given his topic 
and approach to it? Do you agree with his position on this current debate? 
Our Worldly Problem of Delusion 
Henry Scott Winsor 
As humans, we believe ourselves to be a worldly power, a formidable force. We 
have braved new frontiers and invented incredible technology, yet we fail to 
realize how inﬁnitesimally small we truly are. Carl Sagan describes this in his 
essay “Reﬂections on a Mote of Dust.” He goes on to say, essentially, that we 
ﬁght and kill to gain control of a small fraction of this small “dot” that we live 
on. He explains his point best by saying, “Our posturings, our imagined self-
importance, the delusion that we have some privileged position in the Universe, 
are challenged by this point of pale light [the Earth]” (124). As inhabitants of 
Earth, we must realize that our planet is the only one we have and we really 
only have one chance not to destroy it or ourselves. Finding a way to keep the 
Earth running smoothly and cleanly is a priority we must all put on our lists. 
From a universal standpoint, the Earth is but a small particle ﬂoating in a 
giant sea of black. We take our cosmically tiny planet for granted. Most of us 
live without many “cosmic” fears, or even global fears. This is due in part to 
media and our ability to look past things and ideas we don’t like. Bill McKibben 
demonstrates this in his essay “Worried? Us?” by saying that “people think 
about ‘global warming’ the same way they think about ‘violence on televi­
sion’ . . . as a marginal concern to them” (202). McKibben believes that we 
have the ability to clean up our act and make the Earth a cleaner place, but 
most people just brush it off as if it doesn’t matter. He believes that since our 
planet has changed so slowly and uniformly in its relatively young cosmic life, 
most of us don’t worry too much about any drastic changes happening during 
our lifetimes. 
Our short lifetimes only let us see a small fraction of the problem, and now, 
as the problem has been presented again and again, not much has been done 
to ﬁx it. I, too, am a hypocrite simply because I have not done much in the 
way of cleaning the Earth. I drive a 1977 truck with a V-8 and very few smog 
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components; I am no better than anyone else. I just believe that we need to 
open our eyes and realize that we really only have one planet, one home. Instead 
of just focusing on global warming as a global threat, maybe we should focus 
on other things, too; wars, dissention among countries, violence and intoler­
ance are among other things we can work to solve. Carl Sagan vaguely describes 
how the human race has failed to deal with its problems effectively. 
Sagan uses an emotional appeal to present his point by saying, “To my mind, 
there is perhaps no better demonstration of the folly of human conceits than 
[the] distant image of our tiny world. To me, it underscores our responsibility 
to deal more kindly and compassionately with one another and to preserve and 
cherish that pale blue dot, the only home we’ve ever known” (124). He makes 
very valid points and not only suggests that we must preserve our planet, but 
we must treat each other with respect and compassion as well. Getting people 
to treat each other with respect is an entirely new and difficult subject to con­
vey effectively. However, the tangible problems can still be solved, but what 
are the solutions? 
There is so much we can do to help alleviate some of these problems. 
Alternate energy sources play a key in solving our global warming problem. We 
can institute all forms on non-fossil fuel energy sources. Wind, hydro-electric, 
and nuclear are among the cleanest and safest. Nuclear power has long had a 
bad connotation attached to it, but this is all but a false impression. I believe 
nuclear power is the answer to our growing dependency on fossil fuels. Wind 
and hydro are good alternatives, too, but as of recently they are not efficient 
enough to power entire cities. Advancements in these alternative sources will, 
hopefully, lead them to replace the fossil fuel sources sometime in the near 
future. 
McKibben and Sagan both make valid points in their essays but fail to really 
appoint a solution. McKibben, I believe, realizes to its full extent that humans 
are incredibly hard headed, especially Americans. I can use myself as an example: 
If I had a chance to cut emissions by selling my V-8 powered smoker to buy a 
small, brand new, nearly emission free car, I wouldn’t do it. My truck is too 
important to me. This hardheadedness, as I have displayed, is a recurring prob­
lem with most Americans. I don’t want to give up what’s in front of me for the 
greater good of something that I may not even notice in my lifetime. To change 
American core values, is, as I can imagine and help display, nearly impossible. 
As hard as it will be, we must open our eyes and just become more hum­
ble, myself included. Once it has been instilled in everyone’s mind that our 
planet is fragile and small, maybe then we will change our ways. McKibben 
states, “Biologists guess that the result of rapid warming will be the greatest 
wave of extinction since the last asteroid crashed into earth. Now we are the 
asteroid” (204). I’d imagined that in the near future this will become a very 
harsh and scary reality. That is why we must work to change ourselves now; 
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we must sit down and realize what is really going on. We need to support 
“green” ideas and new energy sources. The human race has been presented 
with problems before and solved them; this, however, may be the ultimate test. 
If these “ideas” do not motivate change soon, a harsh reality soon will. Our 
time on the planet is short, we must do our best to preserve and protect it while 
we still can. McKibben aptly describes the predicament and a hope to ﬁx it by 
saying, “Our ultimate sadness lies in the fact that we know that this is not a 
preordained destiny; it isn’t fate. New ways of behaving, of getting and spend­
ing, can still change the future: There is, as the religious evangelist would say, 
still time, though not much of it, and a miraculous conversion is called for” 
(204). 
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Editor’s Note 
Steven E. Bradley cares about football and Los Angeles; he wants his readers 
to care as well. In “Football in the City of Angels,” Bradley chronicles the 
historical record of football in L.A., and argues that the city needs a profes­
sional football team—now. Research, carefully organized support, and a clearly 
considered refutation allow Bradley to stay one step ahead of his readers. L.A. 
football fans may be delighted, but why should others care about this topic? 
Not into football? Not from L.A.? Perhaps there is some characteristic of this 
essay that fosters involvement in this issue anyway. Consider what makes an 
argument worth reading. What inspires a writer to make an argument? 
Football in the City of Angels 
Steven E. Bradley 
Los Angeles: the second biggest city in the country and entertainment capitol 
of the world. Over four million people call Los Angeles their home. A city 
with great sports tradition, heritage, and success, surely it would have a pro­
fessional football franchise to call its own, right? Wrong! Despite being home 
to the Dodgers, Lakers, and Kings, Los Angeles currently has no football team. 
The lack of professional football in L.A. is a disappointing occurrence that 
must change in the near future. 
It doesn’t seem too long ago that quarterback Jim Plunkett was throwing 
deep bombs across the field and halfback Marcus Allen was running for big 
gains and touchdowns. Well, that’s because it wasn’t. Thirteen years ago, Los 
Angeles had two successful NFL franchises: the Rams and the Raiders. According 
to their official website, the Rams came to Los Angeles in 1946. They originally 
played their home games at the L.A. Coliseum, but by 1980, the Rams played 
their games across town at the more appealing Anaheim Stadium. Although not 
in L.A. anymore, they kept Los Angeles in their name for marketing purposes. 
Guided by their dominant defensive front, the Los Angeles Rams reached 
Superbowl XIV, but unfortunately lost to the Pittsburgh Steelers (Rams History). 
Unlike the Rams, the Raiders came to L.A. much later in the century. The Raiders 
made the move from Oakland to Los Angeles in 1982. During their short but 
sweet stint there, they played in the L.A. Coliseum. Already an established fran­
chise, the Raiders came into Los Angeles as an immediate contender and raised 
the cities’ morale greatly when they defeated the Washington Redskins in 
Superbowl XVIII, giving Los Angeles its ﬁrst and only Superbowl Championship 
(Raiders History). During the 1980s and early 1990s, aside from New York, Los 
Angeles was the only city with multiple NFL teams. 
Despite their successes, both teams would give up affiliation with the City 
of Angels in 1994. The Rams left for St. Louis while Raiders made a U-turn 
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and went back north to Oakland. There were many little reasons behind the 
move, but the central reason was simple: money. Both teams wanted new or 
renovated stadiums, along with luxury box accommodations, and a whole pack­
age of other expensive goods (The NFL in Los Angeles). Los Angeles didn’t want 
to fork over the money, but St. Louis and Oakland did. So following the ’94 
season, the Rams and Raiders left. Los Angeles quickly went from having two 
teams to having none. 
Having spent thirteen years in the Los Angeles Uniﬁed School District myself, 
I can safely say that many current young football enthusiasts who didn’t expe­
rience the glory days of the Rams and Raiders are disappointed that they have 
no home team to cheer for. Seeing much smaller cities in the country have 
successful NFL franchises doesn’t make coping any easier. Buffalo and Green 
Bay both have NFL teams, despite the fact that Los Angeles has about ten times 
the population of them combined. If these small cities can maintain a profes­
sional football team, surely the world-renowned Los Angeles can. 
Right after the two teams left L.A., there were immediate talks to try to 
get a team back in the area. In 1999, because there were an odd number of 
teams in the league, there were plans to add a newly created expansion team 
to the NFL. Los Angeles was supposed to receive the team, but plans were soon 
scratched when a stadium deal could not be reached. The team was rewarded 
to Houston instead, and is now called the Houston Texans (Houston Texans). 
Various other teams, including the New Orleans Saints, San Diego Chargers, 
and Minnesota Vikings, have all been rumored at one time or another in the 
past decade to be considering a move to Los Angeles (Farmer). But rumors were 
all that they were, and no move took place. 
The good news is despite these recent letdowns, there is a current move­
ment to get a team in Los Angeles in the near future. According to the Los 
Angeles Times, “NFL Commissioner Paul Tagliabue affirmed the league’s intent 
to put a relocated or expansion team in the Los Angeles area in time for the 
2008 season” (Abrahamson). How it will happen is unknown at this time. There 
are some talks of adding an expansion team, but that would disturb the even 
thirty-two-team eight-division league alignment that the NFL has in place right 
now. Another possibility is a smaller market team, like the Jacksonville Jaguars, 
moving to Los Angeles (Farmer). However, many small market teams have very 
dedicated fan bases that would not let the franchise go without a ﬁght. Another 
issue in question is where the team will play its games. Prior to 2005, there 
were four propositions for possible stadium locations in Anaheim, Carson, the 
Rose Bowl in Pasadena, and a renovated L.A. Coliseum (Anaheim). However, 
Carson and Pasadena pulled out of the race so the only two possible sites remain­
ing are currently the L.A. Coliseum and Anaheim (Options). California Governor 
Arnold Schwarzenegger has made it clear that he not only wants one team in 
LA, but two teams. “We’re getting not only one NFL team to the Los Angeles 
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area, Southern California, but to actually get two teams. That’s why I came. 
Why limit it?” (Schwarzenegger). The Governor might have to wait more than 
he would like to get two teams in L.A., but getting one team in the next cou­
ple of years is not a long shot at all. Because of the increased interest by pub­
lic officials such as Governor Schwarzenegger to bring a team to L.A., it looks 
like it’s not a matter of if a team will come, but when. 
There are also some beneﬁts of not having a team in LA. First of all, there 
are no blackouts of football games for Los Angeles during the season. Often 
times, if the Rams and Raiders wouldn’t sell out home games, executives would 
black them off television as a punishment. The only way to see the games would 
be to go out and watch them live. Secondly, living in LA myself, I have expe­
rienced traffic worse than one could imagine. Traveling on the 101 south 
towards the intersection of the 405 in bumper-to-bumper traffic is a very for­
gettable experience. During the fall when football starts, traffic would only 
become worse during the home games. Additionally, the city would have to 
pay for police enforcement to monitor traffic and security at the games. Fans 
get too much into the game sometimes and cause rowdy disturbances on occa­
sion, so a properly trained law enforcement team is very important to have. 
But who cares about those little inconveniences when the beneﬁts of hav­
ing a team are so great? Los Angeles has the second biggest media market in 
the country. Advertising for the team would be huge. Everywhere, businesses 
would want their names associated with the team. Moreover, people who com­
mute to the games from more than two hours away would need places to eat 
and sleep. Hotels, restaurants, gas stations, and other support businesses would 
all beneﬁt greatly from having a team. Additionally, a reputation that has circled 
Los Angeles for years is the amount of gangs and street violence occurring in 
it. These claims, which are sometimes exaggerated, are unfortunately some­
what true. According to the Los Angeles Community Policing, “The city of 
Los Angeles is home to 463 gangs with 39,032 members” (Winton). The NFL 
is trying to be more community oriented with their franchises. Right now, 
they are using the “Join the Team” platform to promote community awareness: 
The NFL’s Join The Team platform encourages people to unite with NFL 
teams, players and partners to give back to communities across America. 
Join The Team is a call to action—a way for everyone to come together 
and make a difference through community involvement. Many players 
are going out helping kids in the local communities with writing, read­
ing, responsibility, etc. (Join the Team) 
Many kids look up to football players as heroes and role models. But without 
a team, in a large gang-ﬁlled city like Los Angeles, many little kids may ﬁnd 
heroes and inﬂuences in the wrong places and turn to drugs, alcohol, and other 
abusive behaviors to help deal with their problems. Football players have the 
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popularity and respectability necessary to influence kids to stay on the right 
path. 
Los Angeles needs a football team. The popularity of football in America is 
immense: 
Since the 1990s, football has surpassed baseball as the most popular spec­
tator sport in the U.S. The 32-team National Football League (NFL) is 
the most popular professional league. Its championship game, the Super 
Bowl, is watched by nearly half of US television households, and is also 
televised in over 150 other countries. (Popularity) 
Most cities don’t need a professional football team and can function ﬁne with­
out one. Los Angeles is not one of those cities. Football is America’s new pas­
time. Fans relate to football in a way that is only matched by soccer in Europe. 
Fans live and die with their football team. In basketball and baseball, one 
wouldn’t see fans in the audience covered in face paint and war gear ready to 
go to battle with their team. In football, it is an everyday sight. More than any 
other sport, fans of football feel like they are part of the team. Los Angeles misses 
the enthusiasm, joy and passion that professional football brings. It needs to 
return. The City of Angels deserves to ﬂy high and prosper. In this country, it 
can’t do that without a professional football franchise. For nostalgists, done 
are the days of Jim Plunkett handing off to Marcus Allen for a touchdown. 
But who knows what new superstars Los Angeles will produce when the NFL 
ﬁnally returns to the City of Angels. 
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Editor’s Note 
In her persuasive essay, “Plan B for America,” Amelia Wing offers a carefully 
researched, formal argument. Notice how the essay’s thesis is revealed grad­
ually, in three steps. What rhetorical purpose does this technique serve? Is 
it effective? Wing’s discussion offers explicit connections to the essay’s the­
sis in every body paragraph—without restating the thesis. Her argument is 
primarily logos based in the body: the essay’s approach to the topic is clini­
cal and objective. She leaves herself out of the discussion by not developing 
her ethos and maintains an impersonal tone throughout. What sort of audi­
ence would respond positively to this approach? Do you find evidence of 
pathos or ethos elsewhere in the essay? The conclusion invokes historical 
context: is the analogy fair and appropriate? What audience is targeted via 
this technique? 
Plan B for America 
Amelia Wing 
Approximately eight out of every one hundred girls between the ages of fif­
teen and nineteen will become pregnant each year—the equivalent of 130 
out of the 1600 girls in the class of 2010 at Cal Poly (Ventura). The United 
States currently claims the highest teen pregnancy rate of the industrialized 
world, resulting in many unnecessary teen pregnancies and abortions each year. 
Often young mothers cannot afford the time and money required to support a 
child and must drop out of high school; some even go on to become welfare 
recipients at the expense of our nation’s taxpayers. To change this unfortunate 
chain of events, we must halt the cycle before it begins: prior to conception. 
One solution to this massive problem manifests itself in the small and simple 
form of the emergency contraceptive pill appropriately named Plan B, which 
has the potential to prevent innumerable unplanned and unwanted pregnan­
cies before it becomes too late. 
Plan B, an FDA-approved emergency contraceptive pill, reduces pregnancy 
by 75–89% if taken within 72 hours of unprotected sex (Planned Parenthood 
of Santa Barbara 1). Also known as the morning-after pill, Plan B is NOT an 
abortion pill and will have no effect on an existing pregnancy. It merely con­
tains a large dose of the hormone progestin, also found in birth control pills, 
and works to “prevent pregnancy by stopping ovulation and fertilization” 
(Planned Parenthood Federation of America, Inc.). According to Planned 
Parenthood, Plan B “could prevent 1.7 million unintended pregnancies and 
800,000 abortions each year in the United States” (Planned Parenthood 
Federation). Plan B offers teen girls a simple, safe, and effective alternative to 
unwanted pregnancy and abortion. 
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Recognizing Plan B’s capacity to prevent millions of unwanted pregnancies, 
the Food and Drug Administration approved Plan B on August 24, 2006 as an 
over-the-counter drug for women age eighteen and older after several years of 
controversy surrounding the decision. Barr Pharmaceuticals, the manufacturer 
of Plan B, originally applied for the drug’s over-the-counter status in 2003, which 
has been available in the United States by prescription since 1999 (Davidoff 
20). In FDA committee hearings on the case, members voted “twenty-seven 
to one that consumers could properly use Plan B as recommended on the pro­
posed labeling and judged from the actual use study” and “twenty-seven to one 
that that the actual use study data were generalizable to the overall population, 
including adolescents” (Davidoff 20). Yet, the FDA rejected the proposal for 
over-the-counter status citing concerns on adolescent use, a decision viewed by 
many as more political than scientiﬁc. Out of this rejection arose a compromise: 
those eighteen and over can purchase Plan B without a prescription, while those 
seventeen and under are required to obtain one. Dual status provides an enor­
mous opportunity to prevent pregnancies for those over the age of eighteen by 
making Plan B more accessible, while at the same time leaves an entire sexu­
ally active demographic of users—adolescents—in the dark. Plan B should be 
sold over-the-counter without age restrictions due to its enormous potential to 
reduce teen pregnancy in America. 
By requiring a prescription for minors, we limit the ability of Plan B to pre­
vent pregnancies. Plan B’s effectiveness depends heavily on time and its chances 
at preventing pregnancy decrease with each passing day. Providing women with 
easier access to Plan B during hours that a prescription may not be obtainable 
constituted a major argument for switching Plan B from prescription-only to 
over-the-counter status. Unprotected sex can easily happen outside of regular 
business hours regardless of age. By restricting the times during which any 
age group can obtain Plan B, we restrict Plan B’s ability to make a difference. 
Requiring an ID to enforce the current age restrictions for over-the-counter 
medicine, Plan B, impedes its goal of reducing pregnancy by discouraging the 
use by teens as well as other demographics. Women over the age of eighteen 
might feel embarrassed about approaching a pharmacist and showing identiﬁ­
cation, thereby identifying themselves as having a need for emergency contra­
ception. Storing Plan B behind the counter at pharmacies and requiring an ID 
could cause, “a serious and humiliating invasion of privacy that would intimi­
date many women and prevent them from obtaining the drug,” therefore affect­
ing access for those eighteen and over as well (Davidoff 22). In addition, the 
dual status compromise bars women without valid government IDs from obtain­
ing Plan B, creating discrimination against aliens or illegal immigrants in our 
country and compromising their health. Teens, however, face more than embar­
rassment or lack of identiﬁcation: age restrictions challenge minors to ﬁrst obtain 
a prescription written by a doctor. Doctor’s appointments often need to be sched­
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uled weeks or months in advance, making it no easy task for a teen to secure 
a pill considered most effective if taken within twenty-four hours. 
Although most agree that age restrictions make it unnecessarily difficult for 
teens to obtain Plan B in a timely manner, a major concern in the debate includes 
its safeness and effectiveness in teen girls. Actual use studies in the original FDA 
committee hearings demonstrated that teens used the drug as correctly as adult 
women. In addition, a study presented in 2003 at the American Public Health 
Association tested Plan B’s safeness and effectiveness on girls from thirteen to 
sixteen years old as compared to adult women. The study reported that, “98% 
of the teenage girls used the drug properly and returned to their normal men­
strual period in the same timeframe as the adult women,” showing teens as 
no more likely to misuse the drug as adults (Schorr). The occasional side effects 
teen girls experienced in the study matched the side effects of the adult women. 
Plan B’s side effects—which are no worse than the stomach flu—include: 
nausea, headaches, tiredness, dizziness, lower abdominal pain, or breast ten­
derness. Furthermore, only 24% of women who use Plan B even feel nau­
seous and a mere 6% throw up, both of which can be prevented by 
over-the-counter anti-nausea pills such as Dramamine or Bonine (“Answers to 
Frequently Asked Questions”). This information, combined with the results of 
studies conducted on teen girls, shows that adolescents can safely administer 
Plan B, and their bodies will respond appropriately and effectively to this drug. 
Another concern with adolescent over-the-counter access to Plan B includes 
the argument that it will increase the use of emergency contraception as a pri­
mary method of birth control. A study, conducted in 2000 by Dr. Tina Raine 
of the University of California San Francisco, looked at female clients aged six­
teen to twenty-four and showed that “women with access to EC typically do 
not abandon regular contraception or use their chosen method less consistently” 
(Camp). Therefore, this study suggests that just because a girl or woman can 
obtain Plan B at a pharmacy over-the-counter, does not mean she will be more 
likely to use it. Furthermore, the fact that the availability of emergency con­
traception does not lower the use of regular birth control methods suggests that 
easier access will not cause women to rely on Plan B as a primary means of 
contraception. Planned Parenthood’s brochure, handed out with the drug, 
recognizes the opportunity to educate women by saying, “Emergency contra­
ception should not be used repeatedly because it is less effective than ongo­
ing, correct use of birth control methods” (Planned Parenthood). Menstrual 
irregularity, an annoying but non-serious side effect of repeated usage of 
Plan B, may also deter women from using it on a regular basis. Plan B’s avail­
ability does not appear to reduce safe sex in women regardless of age. 
Over-the-counter access to Plan B also does not increase the risk of STIs asso­
ciated with unsafe sex and decreased condom use. The same study by Dr. Raine 
showed no decrease in consistent condom use or increase in unprotected sex 
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when emergency contraceptive users, ages sixteen to twenty-four, were inter­
viewed six months later (Raine). Plan B does not increase a woman’s tendency 
to have unsafe sex and put herself at risk for STIs. In fact, more women “reported 
not having unprotected sex and using condoms consistently at follow-up as 
compared with enrollment” in the experiment (Raine). Most likely this statis­
tic stems from the fear experienced by women narrowly avoiding an unwanted 
pregnancy through the use of emergency contraception and leads to safer, more 
protected sex in the future. 
As over-the-counter access to Plan B has not been associated with an increase 
in unsafe sex, its availability also does not appear to increase sexual behavior. 
Studies in both the United States and other countries have shown that increased 
knowledge or access to Plan B does not promote promiscuity. One such study 
examined “3794 male and female adolescents in Great Britain” who had over­
the-counter access to Plan B (Camp). While the experiment was shown to 
“[increase] levels of knowledge about EC . . . there were no differences 
observed in sexual activity or in frequency of use of EC at a six-month follow-
up” (Camp). These ﬁndings demonstrate that simply providing teens with knowl­
edge about emergency contraception, combined with the ease of over-the­
counter access, does not make teens more likely to utilize Plan B. 
Some opponents claim not that over-the-counter access to Plan B will pro­
mote promiscuity, increased use, or unsafe sex in teens, but that the patient to 
patient counseling lost by not requiring teens to get a prescription will be most 
detrimental to their sexual health. However, advocates note that allowing teens 
access to over-the-counter Plan B could “provide an educational opportunity 
. . . the package insert for emergency contraception might include information 
about the risk of STI during unprotected intercourse, as well as a suggestion that 
the patient follow up with a health care provider” (“Pro & Con”). In this way, 
the health counseling associated with a doctor’s visit is not lost. Also, nine states, 
including California, have led the way by passing “legislation [to allow] spe­
cially trained pharmacists to provide Plan B to women without a doctor’s pre­
scription (“Answers to Frequently Asked Questions”). These specially trained 
pharmacists could administer the immediately-needed drug, along with a refer­
ral to see a doctor for a later date, so that over-the-counter access to Plan B would 
not eliminate the essential counseling that accompanies its distribution. 
Distributing Plan B to teens does not implicitly support unprotected sex, 
but instead deals with a realistic problem all sexually active women must face. 
It can be required for a variety of reasons, in addition to having irresponsible, 
unprotected sex, including: a broken condom, a missed pill, a missed shot, a 
diaphragm slipped, or even rape (Planned Parenthood). By selling condoms 
without age restrictions, the government does not encourage minors to have 
sexual intercourse and disregard abstinence, but merely provides a tool which 
protects the health of its citizens. In the same manner, emergency contracep­
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tion protects citizens of any age from unwanted pregnancy. The only difference 
lies in the fact that a condom serves as a preventative measure and emergency 
contraception literally serves as a “plan b” when needed in extreme, but very 
realistic, unforeseen situations regardless of age or level of responsibility. 
Removing the age restrictions surrounding Plan B has the potential to pre­
vent hundreds of thousands of teen pregnancies every year. This legislature 
would be extremely beneﬁcial to teens because “the costs of carrying a preg­
nancy to term are highest for teenage girls who, as a result, are more likely to 
drop out of school and live in poverty” (Frantz 4). Teens are already able to 
obtain Plan B at Planned Parenthood or the doctor’s office. The change would 
only increase accessibility through more locations and hours, which could sig­
niﬁcantly reduce the number of unwanted teen pregnancies. The beneﬁts of 
selling Plan B over-the-counter without age restrictions consistently outweigh 
any remaining arguments against it. 
The introduction of the birth control pill in 1964 was greeted with an uproar 
of opposition. “The emancipation of women from their traditional roles” came 
as a direct result of their ability to control having children and forever changed 
our society (Fielder 87). The morning after pill further places that power into 
the hands of women—young or old. Getting rid of age restrictions is endorsed 
by many prominent U.S. health organizations, nine states, as well as many other 
countries throughout the world. By banishing age restrictions on Plan B, we 
take the ﬁrst baby-step to reducing the rate of teen pregnancy in America. 
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Editor’s Note 
In Sarah Bishop’s argumentative essay, “Mandating the HPV Vaccine,” she 
offers the newest of debates in the long-standing discussion of teens and sex— 
the HPV vaccine. She chooses to approach her audience with a direct argu­
ment: “The HPV vaccine should be mandated [for] young teens everywhere.” 
Her use of ethos, pathos, and logos illustrates and develops her claims about 
the vaccine. Bishop draws support for her argument from current journal 
articles and web sites, and then furthers an appeal to ethos by identifying 
herself as a candidate for the vaccine. Describing the virus as “unknowingly 
common” among men and women, she also incites pathos in her reader: 
“[C]hildren have the right to be protected.” Appealing via logos, she constructs 
a path of evidence built on facts and testimony. 
To set up and then support a good argument a writer should also account 
for opposition. Bishop identiﬁes her opposition as “conservative families” who 
might be opposed to mandating the HPV Vaccine. How does she acknowl­
edge their voices? Does she represent them fairly? Did she include all oppos­
ing voices on the issue? 
Mandating the HPV Vaccine 
Sarah Bishop 
The debate about teens remaining abstinent from sex has been a long running 
argument. Society is often torn between encouraging abstinence and practic­
ing safe sex, but the reality is that “Nearly half of teens have had sex by their 
18th birthday” (McDowell 3). With this in mind, a new vaccine has been made 
available that prevents 70% of cervical cancers that arise from sexual intercourse 
(“HPV and HPV Vaccine”). The human papillomavirus is unknowingly com­
mon and is diagnosed in 10,000 women a year, causing 4,000 deaths per year 
(“HPV Vaccine Question and Answers”). If we take the responsibility to vac­
cinate young girls and boys, to be safe, we can eliminate many unnecessary 
deaths. Because this vaccine is a great scientiﬁc discovery that should be put 
to good use, the HPV vaccine should be mandated in young teens everywhere. 
The HPV virus has gone unseen by many until the recent controversy over 
the vaccine. However, this virus is thought to be one of the world’s most wide 
spread STD’s. “According to the Centers for Disease Control and Prevention 
(CDC), about 6.2 million women and men are newly infected every year” with 
HPV (Bristol). HPV has over 100 strains, with more than thirty that are sexu­
ally transmitted. Some of these strains are known to cause cervix, vulva, vagina, 
anus, or penis cancers and others can cause genital warts. “Studies have found 
the vaccine to be almost 100% effective in preventing diseases caused by the 
four HPV types covered by the vaccine—including precancers of the cervix, 
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vulva and vagina, and genital warts” (“HPV Vaccine Questions and Answers”). 
The HPV vaccine is recommended for eleven to twelve year old girls, but can 
be administered as young as nine. The vaccine can also be given to those 
between thirteen and twenty-six. However, it is best to be vaccinated young 
because the vaccine works best before the ﬁrst sexual experience. This way the 
vaccine has full power, protecting against the main cancer causing HPV strands. 
For women that are already sexually active the vaccine will still prevent those 
cancer causing strains that have not yet been acquired. This vaccine can be 
highly effective if women are vaccinated at the ideal time, the younger the 
better. 
The FDA licensed the ﬁrst vaccine to prevent several types of cervical cancer 
and other diseases caused by HPV in June 2006. The new vaccine, “Gardasil(r), 
protects against four HPV types (6,11,16, 18), which are responsible for 70% 
of cervical cancers and 90% of genital warts” (“HPV and HPV Vaccine”). The 
vaccine is made from non-infectious HPV particles and can be highly effective. 
However, this vaccine does not replace other precautionary strategies because 
it does not prevent all types of HPV. 
Women are not the only ones being affected by the HPV vaccine. Although 
there has been less research on the effects of the vaccine on men, there is still 
thought to be some beneﬁts. The HPV vaccine could possibly prevent genital 
warts and rare cancers, like penile and anal cancer in men. There could also 
be indirect effects that would beneﬁt women and girls. Currently, many stud­
ies are going on to research the exact beneﬁts the HPV vaccine could have in 
men. 
Mandating vaccines of any kind is often a controversial issue because people 
like to make decisions for themselves and their children. However, in cases like 
the HPV vaccine it is vital that children be vaccinated because it has the power 
to prevent a highly widespread cancer. Many argue that deciding if a child 
should be vaccinated is between the parent and the child. Also, many conser­
vative families think giving a young girl the HPV vaccine would encourage 
sexual activity. The mandating of this vaccine relates back to the same idea of 
teaching abstinence or safe sex in schools. The reality is that many teens are 
having sex and many parents are either in denial or have religious views that 
they think will prevent their child from having sex. But, teens live in realistic 
situations, they are exposed to more than parents often realize. High school 
these days is much different than when parents were there, sex and drug use 
are common and enticing to many teens. When asked to “Tell the Truth! Do 
you have a secret about your sex life that you’d never tell your parents? 1 in 
11 14-year-olds say YES. 1 in 8 15-year-olds say YES. 1 in 5 16-year-olds say 
YES. 1 in 3 17-year-olds say YES (Weill). “We lie to you because we don’t 
want to disappoint you . . . or get yelled at” (Bethany qtd. in Weill). With this 
in mind, parents frequently do not know that their teens are involved in sex­
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ual activity and are exposing themselves to the dangerous HPV. In mandating 
the vaccine, many young lives would be saved, regardless if parents are aware 
their children are having sex or not. 
Safety is another concern for people against mandating a newer vaccine. If 
something becomes mandatory people want to know it will be safe for the 
population. The Food and Drug Administration (FDA) and the Centers for 
Disease Control (CDC) are closely supervising the safety and use of the HPV 
vaccine in the general public. The FDA has licensed the vaccine as both safe 
and effective. The vaccine has been tested in over 11,000 females (between 
the ages 9-26) and has shown little or no side effects, the most common being 
soreness in the injection area (“HPV Vaccine Questions and Answers”). The 
minor side effects that have been shown by these studies are insigniﬁcant and 
clearly outweighed by the powerful cancer preventing beneﬁts of the vaccine. 
People seldom realize that HPV is a widespread cancer and can affect them 
or their children. But for Tamika Felder this reality became all too real. She was 
a healthy twenty-ﬁve year old who had a happy and exhilarating life. She was 
on her way to a successful career in TV production, when a boil under her 
arm caught her attention and forced her to see a doctor. It turned out Tamika 
was suffering from advanced cervical cancer and had to undergo a hysterec­
tomy. In doing research about her disease she discovered that “cervical cancer 
is caused almost exclusively by the extremely common human papillomavirus 
(HPV), which infects 80 percent of women by their 50s” (Bristol). This was 
shocking and very upsetting to Tamika: 
How could this be so common yet I’ve never heard of it? she asks. Her 
ire intensified when she discovered how it was transmitted. My best 
friend’s husband said, ‘I think that’s caused by an STD.’ I remember get­
ting really angry with him—how dare you say something like that to me— 
and then ﬁnding out he was right. (Bristol) 
People need to be informed and aware about this extensively popular disease 
that is so easily spread. Our children have a right to be protected by this pow­
erful vaccine that could save many lives. 
Right now legislation for mandating the vaccine is spreading throughout 
the country. Many states are involved in this process. Michigan was the ﬁrst 
state to introduce a bill to mandate the vaccine for girls entering the sixth grade, 
but it was not enacted. However, since then more than 39 states have intro­
duced measures that would require, fund or educate people about the vac­
cine. Since the beginning of this year bills making the vaccine mandatory have 
been introduced in 24 states and the District of Columbia (Bristol). State leg­
islators are feuding about mandating, but the bottom line is “Vaccinating against 
HPV will save lives — period” (Bristol). Many children and teens only receive 
healthcare because of mandates and schools are often the only place for these 
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children to be reached. Also, mandating the vaccine could make it more afford­
able and easier to get regardless of socioeconomic status. 
It is astonishing that people were so unaware of this widespread cancer before 
the HPV vaccine had come out. It is vital that we raise awareness about this 
life threatening cancer that now has the ability to be prevented. Parents need 
to understand that teens are not always honest about their sex lives and should 
be vaccinated in any case in order to save countless valuable lives. “‘We have 
a social and moral obligation to protect our daughters,’ said mandate sponsor 
Mary Cheh” (Bristol). The children of today are the faces of tomorrow and we 
should be taking every precautionary step to protect their lives when we can. 
This vaccine has the ability to save lives. Tamika Felder who was severely affected 
by HPV says, “I’m for the vaccine being mandatory, going through what I 
went through. If you walked a day in my shoes, you would never want this to 
happen to anybody else” (qtd. in Bristol). As a young woman myself I will surely 
be getting the vaccine soon and I would recommend any young woman to at 
least be educated about this great vaccine. This vaccine has the power to save 
lives, if we let it, and every young woman deserves to be able to save her life. 
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Editor’s Note 
In Jill Estes’ argumentative essay “Pulling Back the Curtains,” she describes 
a remarkable advertisement that combines all the attractive features of for­
mer and current tobacco ads but ends with a twist. Estes believes that it is 
important to remind young audiences that smoking has long-term effects 
that belie its mystique, and for her, this ad is an important part of that ﬁght. 
Notice how she weaves analysis with description: “In an age where the glossy 
pages of magazines are plastered with cartoon depictions of Joe Camel grin­
ning with a cigarette perched conspicuously between his lips . . . one can  
see how easily impressionable adolescents can fall into the entangling web 
of lies. . . .” Estes argues that this ad effectively ﬁghts the battle against smok­
ing; additionally, she embeds other claims in her argument. What are they? 
To view the ad she is describing, go to www.tobaccofreeca.com. 
Pulling Back the Curtains 
Jill K. Estes 
I know that smoking is bad for you. I have listened to health teachers profess 
the detrimental effects of smoking on our health. I have read the general sur­
geon’s warnings on every cigarette advertisement published. I have heard the 
statistics of lung cancer rates for those who smoke. I have wondered, how­
ever, has everyone been exposed to this preventive style of education? In an 
age where the glossy pages of magazines are plastered with cartoon depictions 
of Joe Camel grinning with a cigarette perched conspicuously between his 
lips, and attractive, glamorized women smiling seductively while holding cig­
arettes between their index and middle ﬁngers, one can see how easily impres­
sionable adolescents can fall into the entangling web of lies the tobacco industry 
wraps around us. For educated students and adults, deciphering these lies has 
become natural, but for today’s youth, the tobacco industry’s relentless and 
deceptive strategies have become a customary part of their lives. A commer­
cial on television that dispels the long-term festering myths of tobacco compa­
nies in thirty seconds is a true feat worth striving for, and Tobacco Free California 
is the reigning champion. 
Lounging on the couch, clutching the remote control in one hand, our bod­
ies relax while our minds reel with the continuous exposure of commercials 
for self-indulgent products, emaciated models sporting the latest fashions, and 
delectable mouth-watering foods fresh off the grill. Suddenly, a fast-moving 
collage of recognizable smoking advertisements appears on the screen. Beginning 
with a real camel, the rugged Marlboro cowboy tears its way out of the hump, 
followed by the emergence of a grooving disc jockey, who transforms into the 
seductive shadow of a strutting woman featured on typical cigarette ads. The 
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catchy music fades, and black curtains are drawn off the screen, leaving us 
face to face with a man struggling with every breath to tell us that “the reality 
is, you can end up looking like this.” The lingering scene of the man’s dying 
eyes in his ashen colored face, with an oxygen tube in his nostrils, and his cadav­
erous body confined to a wheelchair, penetrates our skin, striking our cores 
with an uneasy disturbance. The slow, heart monitor beeping in the background 
coupled with his gasping breath for every word, stuns us with its authenticity, 
veering our minds away from the embellished and air-brushed advertisements 
that surround us everywhere we look. 
Whether we are chuckling with laughter from Citibank commercials, roman­
ticized by jewelry advertisements, or stunned by the shot of a man dying from 
tobacco, each one is tapping into our emotions, subtly affecting the way we 
react and respond to the information presented to us. This powerful tactic is 
blatantly utilized in the commercial by Tobacco Free California, through the 
subtle adjustments in layout, transitions, and music. In a short thirty seconds, 
the audience is taken on a journey; we immediately recognize the reference 
to Joe Camel, hardy Marlboro cowboy, association of disc jockeys with parties 
and the concept of being “cool,” and the chic woman depicted on Camel adver­
tisements. The rapid transitions, changing voices of characters and catchy back­
ground music draws us in, making us feel knowledgeable with our ability to 
recognize and name the referenced ads. However, when the music fades, and 
all is stripped away, we are simply faced with the reality of tobacco and its 
outcome on human beings. Seeing the imminence of death in the dying man’s 
eyes pulls us in, as if placing us in the wheelchair, with the oxygen tube as the 
sole support of our lives. This elongated scene allows us to breathe in the intox­
icating and choking reality of tobacco, which is disguised and then promoted 
to our receptive youth by tobacco companies on a daily basis. 
In addition to the compelling use of pathos in this commercial, ﬁlling our 
hearts with fervor to join the effort in discounting the tobacco industry’s ethos, 
and frightening us into never subjecting our bodies to the poison of tobacco, 
the underlying logistics and reasoning facilitates the expression of the main 
point to the audience as well. The commercial’s juxtaposition of the most famous 
smoking advertisements with the resulting effects of tobacco on a dying man 
rejects any of the authority these ads once had in the viewers’ minds. The com­
mercial simpliﬁes the statistics and surgeon general warnings into one simple 
statement. If you follow the lies of the tobacco companies, you will ultimately 
suffer for your actions like this man. Statistics and warnings are powerful, but 
when illustrated, it is like turning the impact of a billboard into a film pro­
jected onto an IMAX screen. Overall, the logic behind this commercial serves 
as the source of fuel, allowing the emotional reaction to ignite. 
As the commercial’s ending scene comes to a close, the camera zooms out, 
exposing the bright white hospital walls and ﬂoor, empty, except for the dying 
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man. He stops speaking, and our ears resound with the persisting beeps of the 
heart monitor. His simple surroundings keep us focused on the message of the 
commercial, while in the right hand corner, a red box with the bold words, 
“End the Deception” inscribed appears, which quickly switches to 
“TobaccoFreeCA.com.” Immediately our feelings are justiﬁed with the good­
will of the sponsoring company. We are not being sold a product to help indi­
viduals quit smoking, or a proﬁtable group to join to end our smoking addiction, 
but rather simply being informed on the negative effects of tobacco. The pur­
pose of the commercial is to educate, not manipulate into purchasing a prod­
uct, and by displaying the name “Tobacco Free California,” the ethos and 
underlying purpose of the ad is legitimized. 
Negative connotations of smoking have been directly and tactfully engrained 
into my education throughout my twelve years in the public school system. 
These years of tobacco education and recent exposure to anti-tobacco ads 
have allowed me to see past the glitz and the glamour, and into the metasta­
sizing lies of the tobacco companies. The goal of spreading these truths is eas­
ily achieved through the broadcasting of these anti-tobacco commercials, and 
they are now reaching younger and younger audiences, enhancing the years 
of education to help them come to the conclusion that smoking is harmful. The 
media is an expert in enticing and embellishing companies and their products, 
but Tobacco Free California has used this power to pull back the curtains, and 
expose the hidden motives and illusions of the tobacco companies. 
Jill Estes is a nutrition major at Cal Poly. 
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General Education Course Objectives


The General Education Course Objectives for ENGL 134 state that as 
a student enrolled in the course, you will learn: 
1. To understand the writing act as a means of exploring and expressing 
your ideas. 
2. To approach the act of writing as a recursive process that includes draft­
ing, revising, editing and proofreading. 
3. To develop and apply rhetorical awareness of your audience and to 
use this awareness to assess your audiences and to adjust your utter­
ances to that audience. 
4. To understand the major organizational strategies and to apply these 
strategies effectively with reference to your audiences. 
5. To become aware of the major stylistic options such as voice, tone, 
ﬁgurative language and point of view and to apply these options with 
rhetorical appropriateness. 
6. To apply the above objectives so as to write essays that are unified, 
coherent, and free of signiﬁcant grammar, usage, punctuation, mechan­
ics and spelling errors. 
7. To read critically in such a way as to understand and to derive rhetor­
ical principles and tactics that you can apply in writing and in critical 
reading of other students’ papers. 
8. To apply all of the above principles to in- and out-of-class original writ­
ing of not fewer than 4,000 words. 
ENGL 134 emphasizes a process approach to composition: instructors will 
engage in a dialogue with you about your writing, providing feedback designed 
to prompt you to rethink your work. Instructors will not tell you how to revise. 
Rather, you will gain competence as a writer by learning how to assess your 
own work. In addition, ENGL 134 is rhetorically oriented, which means you 
will learn to account for the relationship between writer, reader, and text when 
you write. 
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Composition at Poly: Catalog Course Descriptions 
The following courses constitute the composition curriculum at Cal Poly. 
ENGL 102 Basic Writing II (4) (CR/NC) 
Instruction in the writing process. Practice in the strategies of writing, revis­
ing, and editing paragraphs and essays with attention paid to focus, support, 
and organization. Directed readings of exemplary prose. Not for baccalaureate 
credit. Credit/No Credit grading only. Repeatable. 4 lectures. 
Next Course in Sequence: ENGL 134 
ENGL 103 Writing Laboratory (1) (CR/NC) 
Directed practice in writing in a laboratory environment. Required of all stu­
dents scoring below 151 on the English Placement Test (EPT). Students scor­
ing below 146 must take an additional remedial course before registering for 
ENGL 103. Not for baccalaureate credit. Credit/No Credit grading only. To 
be taken concurrently with ENGL 134. 
ENGL 111 English Sentence Structure for ESL/EFL Students (4) 
(CR/NC) 
Focus on the fundamentals of sentence patterns, sentence construction, and 
sentence combining within the context of the paragraph and story. Practice in 
writing a variety of effective sentences; practice in linking sentences in a uni­
fied paragraph controlled by a topic sentence. Not for baccalaureate credit. 
Credit/No Credit grading only. 4 lectures. Prerequisite: Non-native English 
speakers who need to develop skill in writing English sentences. 
Next Course in Sequence: ENGL 133 
ENGL 112 English Paragraph Development for ESL/EFL Students 
(4) (CR/NC) 
Focus on the fundamentals of paragraph development within the context of the 
essay and story. Writing paragraphs with strong topic sentences that control 
paragraph unity; linking paragraphs for a uniﬁed essay through transitions and 
the control of the thesis statement. Not for baccalaureate credit. Credit/No 
Credit grading only. 4 lectures. 
Next Course in Sequence: ENGL 133 
ENGL 113 Essay Writing/ESL (4) (CR/NC) 
Practice in essay writing with special attention paid to the writing process. Focus 
on using details and examples for effective development. Review of grammar prob­
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lems speciﬁc to ESL students. Journal writing to enhance ﬂuency. Directed read­
ings of essays and ﬁction. Not for baccalaureate credit. Credit/No Credit grading 
only. 4 lectures. Prerequisite:ENGL 111 or ENGL 112, or consent of instructor. 
Next Course in Sequence: ENGL 133 
ENGL 133 Writing: Exposition for English as a Second Language 
Students (4) GE A1 
Writing and stylistic analysis of expository papers. Study and application of tech­
niques of exposition. Critical reading of model essays. Special emphasis on gram­
mar and writing issues appropriate for English as a Second Language students. 
4 lectures. Prerequisite: ENGL 111, 112, or 113 or consent of instructor. 
Next Course in Sequence: ENGL 145, 148, or 149 
ENGL 134 Writing: Exposition (4) GE A1 
Writing and stylistic analysis of expository papers. Study and application of tech­
niques of exposition. Critical reading of models of effective writing. 4 lectures. 
Prerequisite: Satisfactory score on the English Placement Test. 
Next Course in Sequence: ENGL 145, 148, or 149 
ENGL 145 Reasoning, Argumentation, and Writing (4) GE A3 
(Also listed as HNRS/SCOM 145) (formerly ENGL 215) 
The principles of reasoning in argumentation. Examination of rhetorical prin­
ciples and responsible rhetorical behavior. Application of these principles to writ­
ten and oral communications. Effective use of research methods and sources. 
4 lectures. Prerequisite: Completion of GE Area A1 and A2. 
ENGL 148 Reasoning, Argumentation and Technical Writing (4) 
GE A3 
(Also listed as HNRS 148) (Replacement for ENGL 218) 
The principles of reasoning in technical writing. Discussion and application 
of rhetorical principles, both oral and written, in technical environments. Study 
of methods, resources and common formats used in corporate or research 
writing. 4 lectures. Prerequisite: Completion of GE Areas A1 and A2. 
ENGL 149 Technical Writing for Engineers (4) GE A3 
(Also listed as HNRS 149) (Engineering replacement for ENGL 218) 
The principles of technical writing. Discussion and application of rhetorical 
principles in technical environments. Study of methods, resources and com­
mon formats used in corporate or research writing. 4 lectures. Prerequisite: 
Completion of GE Areas A1 and A2. For Engineering students and students 
who have already met the CSU GE critical thinking requirement. 
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Deﬁning and Avoiding Plagiarism
 

What is plagiarism? 
When you plagiarize, you use someone else’s words, ideas, and/or images with­
out acknowledging the source within your essay. You may have previously 
learned “rules” which tell you that you don’t need to use quotation marks or 
cite your source unless you “borrow” at least four consecutive words – but 
the truth is that anytime you use words and ideas that are not your own, you 
need to cite the source. Purchasing or downloading essays is also a form of 
plagiarism since the work you hand in is not your own. In addition, turning in 
work written for other classes (including your high school English classes) with­
out both instructors’ permission is considered “self-plagiarism” and could result 
in penalty. 
How do I know if I am plagiarizing? 
Plagiarism is often accidental and is always avoidable. Lester Faigley’s The Little 
Penguin Handbook discusses some “common errors” associated with plagia­
rism (57): 
• The author fails to attribute a quotation to the person who uttered it 
(either in speech or writing). 
• What the writer considers a paraphrase is actually a direct quotation 
since so many of the words come not from the writer, but from the 
source. 
• A source is not included on the works cited page. 
• Images (including advertising, graphs, charts, etc.) are used without 
citing the source. 
Note that quotation marks, signal phrases, and parenthetical citations generally 
address these problems. 
What are the consequences? 
Plagiarism can result in serious penalties. According to the The Office of Student 
Rights and Responsibilities: 
If you are caught cheating or plagiarizing, you risk: 
• Receiving an F in the course and being removed from the class. 
• A referral to the Office of Student Rights & Responsibilities with a proba­
ble disciplinary sanction ranging from Probation [until your] graduation, 
Suspension or Expulsion. 
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• A disciplinary ﬁle/record and transcript notation (not the box you want 
to check on graduate school applications, and they all ask). 
• Your personal reputation in the/your Department. Do you want to be 
known as a “cheater”? How will this reﬂect on you when you are 
attempting to transition into your profession? 
• Disappointing your parents, family and most importantly... yourself! 
ENGL 134 instructors have clearly stated plagiarism policies on their syllabi. 
While instructors may handle the incident differently within the course (e.g.: 
you may fail the assignment and/or the class), they will report you to the Office 
of Academic Affairs. 
How should I read essays that cite sources? 
As you read the essays in this collection, focus on how students use sources to 
support their own ideas. In particular, note how they introduce and quote 
sources, paraphrase, summarize, and integrate quotations with signal phrases. 
In addition, don’t skip over the works cited page at the end of essays. Rather, 
focus on how this page supplements the essay: every source cited in the essay 
needs to appear here. Learning how to incorporate and cite sources properly 
helps to build your credibility with your readers. While you may learn a dif­
ferent citation style in your major, the key is to know how to work with out­
side sources. 
Works Cited 
Faigley, Lester. The Little Penguin Handbook. New York: Pearson Longman, 
2007. 56–62. 
“Don’t Risk It.” Office of Student Rights and Responsibilities. 11 June 2007 
<http://osrr.calpoly.edu/dont_risk_it.html>. 
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Cal Poly University Writing Lab
 

The University Writing Lab, located in the Erhart Agriculture Building (10), 
room 138, is a free resource for all students at Cal Poly. The lab is open ﬁve 
days a week beginning week two of each quarter and ending week ten. In the 
lab, tutors help students become more efficient writers by identifying and 
addressing the strengths and weaknesses of written materials. 
Lab tutors are trained to assist you in: 
• Generating and organizing ideas 
• Creating a writing process 
• Focusing thoughts 
• Identifying a thesis 
• Developing topics 
• Writing across the university (e.g. lab reports, research papers, literary 
analyses, senior projects) 
• Fulﬁlling the Writing Proﬁciency Exam (WPE) 
• Reviewing grammar and punctuation 
The lab is staffed by paid graduate and undergraduate students trained through 
coursework and tutoring workshops. Keep in mind that writing lab tutors do 
not proofread or edit papers. You can bring in a draft of your paper at any 
point in the writing process to review with a tutor. Plan to spend at least 15 
minutes per tutoring session. Before meeting with a tutor, identify at least two 
problem areas you would like to discuss. 
If you are enrolled in ENGL 103 concurrently with ENGL 134, you will 
receive information about the course during the first week of the quarter. 
The course requires that you work in the writing lab for no less than one 
hour each week. Failing to do so will prevent you from receiving credit for 
ENGL 134. 
Current hours and information about the university writing lab are avail­
able at the website <http://www.calpoly.edu/~wrtskils/writlab/>. 
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What the Graduation Writing Requirement
 

Is All About


In 1976, the Trustees of the California State University System responded to 
both business community and university demands to reverse the decline in grad­
uating students’ writing skills. They stated that all students seeking a Bachelor’s 
or Master’s degree must “be required to demonstrate their proficiency with 
regard to writing skills as a requirement for graduation.” The Trustees also 
decreed that students’ writing skills be tested after completing ninety (90) quar­
ter units. Thus, the California State University System established the Graduation 
Writing Requirement to assure that students have maintained the ability to write 
proficiently at the time of graduation and before they enter the professional 
workforce. 
Cal Poly responded positively to the Trustees’ mandate and created two 
options for fulﬁlling the Graduation Writing Requirement (GWR): 
1. Pass the Writing Proﬁciency Exam (WPE) ($25 fee/not offered sum­
mer quarter) with a score of 8 out of 12-points possible. 
2. Pass a GWR-approved upper-division course with a grade of C or bet­
ter AND receive certiﬁcation of proﬁciency in writing based on a 500­
word in-class essay. Select carefully from the following NON-GE 
WRITING courses: English 301, 302, 310, 317, 318, 326; or from 
these GE C4 LITERATURE courses: 330, 331, 332, 333, 334, 335, 
339, 340, 341, 342, 343, 345, 346, 347, 349, 350, 351, 352, 354, 
370, 371, 372, 380, or 381. Check your catalog to see which courses 
meet USCP requirements. GWR certiﬁcation is NOT available through 
London Study courses. 
The University English Department has established the GWR certiﬁcation stan­
dards and speciﬁcation guidelines which must be met within the English courses 
in Option 2. If a student chooses Option 2 to meet the GWR, he or she must 
inform the instructor teaching that course and students may attempt to write 
a proﬁcient in-class essay more than once. Check with your curriculum sheet 
to see if you need an area C4 general education course or the USCP require­
ment. Many—BUT NOT ALL—of the courses in Option 2 are accepted for 
other requirements, meaning you could meet more than one requirement in 
the same course. 
What this means is you can either take a GWR-approved upper-division 
course, OR you can take the WPE, which costs $25 and is given at 9 a.m. on 
a Saturday early in the quarter Fall, Winter, and Spring quarters. During the 
Summer quarter, course work is the only option available. Test dates and sign-
up deadlines are published in the test section of the Student Planning Calendar 
in the Class Schedule. 
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Submitting Your Work: Fresh Voices 2007–2008 
You are cordially invited to submit essays composed in your English 134 course 
to be considered for publication in the second volume of Fresh Voices: 
Composition at Cal Poly. If your essay is selected to be included in the col­
lection, it will be read by over 3000 students in next year’s English 134 classes. 
You will also receive a free copy of the collection, a certiﬁcate of achieve­
ment, and a gift certiﬁcate to a local business. This collection is the ﬁrst 
of its kind at both Cal Poly and in the CSU system. I believe that next year’s 
English 134 students will beneﬁt greatly from reading work written by their 
own peers. 
What to submit: 
• You may submit as many pieces of writing you want, but keep in mind 
that the selection committee will be especially interested in essays 
that demonstrate the kind of intellectual engagement encouraged in 
English 134. 
• We will consider any essay that we believe can enhance the English 134 
curriculum. However, we will not consider essays that do not properly 
cite source material. 
• If you have an essay that has gone through multiple drafts and has truly been 
revised, consider submitting the drafts (complete with instructor and/or 
peer comments) along with your ﬁnal hard copy. Please note that we are 
unconcerned with grades and will not include them in the collection. 
• Essays should range between 3–7 pages in length. 
• If you have original artwork, consider submitting it for the collection’s 
cover. 
How to submit: 
1) Complete and sign the release form. You can get this from either your 
English 134 instructor or by downloading it from the English 
Department homepage, <http://cla.calpoly.edu/engl/>. Click on 
“Fresh Voices 2007–2008: Release Form.” Please attach a separate form 
to each essay you submit. 
2) Give your instructor a hard copy of the essay(s) you want to submit. 
3) Email a copy of the essay to me: engl-freshvoices@calpoly.edu. Please 
write your name and “Fresh” in the subject line. 
4) Essays must be received by Friday, June 13, 2008, to be considered 
for publication. However, we suggest submitting either while enrolled 
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in your ENGL 134 course or shortly after completing the class. Decisions 
will be made during the month of June. 
The selection committee and I look forward to reading your work! 
Dr. Brenda Helmbrecht 
Director of Writing 
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